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3{ g .” ) e L. .
s The concept of career education has generafgd‘much‘interest'on the
. " par} of educators in New York State during recent years. This enthusiasm
- N prompted the Department to eneourage development of career educat®on .
. o fogusing on the elementary and secondary. school levels. « ..

“The, guiding principles for a career education -focus throughout New ;
4. “Y¢rk State are found im fhe Regents Position ‘Paper No. 11, Occugatioﬁal/
' ‘s« Eflucation. Essentially, the majot concern- should-be targeted on develop-
- ent of an educational pattern._that pérmits students to haye eqr1¥/ Xpo—
- ! sufe to understanding concepts about work andworkers,* develop awareness
- ) i of;pgréonal abilities, develop, the ahility ‘to d¢istinguish -between avail-
- : _able opt%ons, and begin to concern theqselves with'future careers. =

>

-

.. $ - s
S A% " ,A well develop®d career education focus in a school system should- . .’
. provide students with- the basic learning skills; seIf:éﬁderstaﬁdin ‘and
- : . positive attitudes to make choices eof programs based ‘on a clear knowledge
s of abilities,. and an+tunderstanding of requiremént hecessary tg'pursge'a
¥ . chosen career. The system should provide éxple;?tory-and guidance expe-

- riences that faciligate choice and, in addition, allow students enough"~
breadth of activity to keep all options opgy/fhrqughout their school ex™

\ perience. The system should,-as well, provide specific occupational ppex,
paration-in the later secondary scHool/years, including a.sigpificaqﬁ,gmh

. phas¥s on work experiences St ) - .o £

* .- » ’ [] 7 _’_} T LY ‘e

. " Twenty-two eareer edhcation“m6aels, supported ‘by' 0Ccupation educa- . *
oL ‘tion resources over a/threé—yeap/period, have to ﬁarying-degrges deVélgped
- ' cameerreducation systems. in many local.schools. Sevyerdl techniqueé¥ were
.used by school personnel to,establish career education .activities., Part
of the developmental process inclided preparation of materials, sample§

. : . of which aré cataloge8 in this documedt, Single copies are on'file as
regerences for individuals desiring to pu;ﬁye‘infusion of*gar%gr educa-
- *  tion experiences in their sthool programs.- _ ‘ s T
1. 4 R * ’ ‘ h r; "% . i
v, R 4 N . o sl s " ) ,

4 » . ’ .
. - - ! Robert S. Seckendorf - .
B e S Assistant. Commissioner for .
. . ' : A Oc¢cdpational and Continuing.Education.
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The creation of tﬁfg‘

for ‘giving. us the opportu
led to this.important_pieée ofﬁwork.

:

Or -contact persons assogciated with each

their files to us for
sibility for selecting

-t

Cataloglwaé made possible by. the /
g individualé..\First,uwe*expend our thanks to Dr. Robert §. Seckendorf, -
nity*to col

the gathering of products. h
the products,described in this Catalog. - o

o . - >

‘help of many

léct and review the products which
Dr. Seckendorf's staff helped in

séveral ways. - They provided us detailed lists of the projget dixectors

project ‘surveyed: They ropened ~

And Ehey'toqk respon-

- .

L

Setond, we extend our sincere ‘appreciation to the 22 project

direc-

tors who “sent us copies of their products.

* survey at the énd of the school year, and r

‘Having had to conduct this:
ealizing the multiple-respon-

sibilities‘Ehesé‘indiyidqalé had, we were overwhelmed with their positive.

responses and coopgration'ihtgegting us what
‘could not have been developed without their assistance.

we needed. .This Catalog
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.~ During the last four yéérs; the concept, of career education

!

_..*haé_been introduced, implemented, and éxpanced in the schooIs of New '

_York State. Preliminary groundwork Wag laid in 1971, when the Regents
Pps%tion Paper in Occupational Education wgs,issdéd.. Since then, under
the ‘direction and support of the Offite of Qccupational and Continuing

- Educatidn, career education progressed fiom an untried copcept to an
active school/community effort in many parts of the state. This.
Catalég documents and describes some of the major ideas and exemplary

+ - products resulting from projects supported by the Office of Occupational
", and Continuing Education in this four year'period. But the full body

of what was prodqfed can of course only be illustrated here. The Office
-of Occupational and Continuing Education,has a great number of additional
products and descriptions-on file for readers who are interested.

’ At ~ .
N -~ ' .

v
-

. L Background ‘ ' ' | ; ’ - .
: , ) . . PR ) N i
- The Office of Occupational and.Continuing Education contracted R,

‘with Policy Studies in Education (PSE) to-collect, review; and report
~on the career education products developed? by some 22°prdjects funded .
during 197I-75, (A list of these projects appears-in Appendix A.)
. - - “ . 3 '. . -

' ~To do this, PSE examined.products already on fiie43n the Office’ -
of Occupational and Continuing Education and gaqhéreﬂ additional .
-products from thg 22 grojects'direct}yu Detailed lists o@,produdts
were created for edach. project.and each director was.given the-*
0pportunity'td supplement and appréve the products listed for his or
her project. : In total, PSE studied more than’ 250 ‘products in writing
this Catalog. Tbey'included'curriculum.guide§, units, modules, lessoms,

* community resource lists, staff development procedures,‘newslettefs and

public information brochures, statements of goals and objectives, plans
“for implementation, and so on. (Commercially publishéd productss,.
government publicatioms, or materials created by projects or agencies
outside of the 22 projects were ndt §bught-for inclusion in thes:Catalog.)

s

. 4 4 .
o v ‘ - - ’ . .
Focus of the Catalog ? . . O '
. ’ ' - - ‘,._ oL . ‘\
- Intended for school districts and/or other-agencies and groups in

New York State which plan to begin career education programé or, desire .
to improve or modify 4 program already in existence, this Catalog

. .sufimarizes the ideas contained in the more than 250 products reviewed.

» + ~ The Catalog does this in ‘two ways. Fifst, it presents*information in

°  seven critical career, education implementation areas, Second, it
presents descriptions of certain products created by.the 22 projects
whicp,lllustrate the information being presented. .Because of:the
volume of products generated by the projects, not all could be R
déscribed and listed.in this Catalog. Those that were selected_ are

~ . - -

= - . . - e

% ) e . . R ) . S - . C .
~ + .
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I " illustrations of ‘the information presented +in eat¢h critical grea. They

N who served as project monitors duripg 1971-75.9 . . .,

_~  In order.to have the more than 230 products reviewed efficgentiyt
. . and in order to glean ideas ort how to devefop and implement'-career

. . education, PSE prepared descriptions identical to those contained in
this Catalog. for éach of the morecghéh 250 products. This set of more
than 250 descriptions has been submitted to the Office of Occupational

|
ol
l
\

N were -selected by staffyin the Qffice of Occupational and Continuing Educatio? '
K
|

|

-

. , and Cbhtinuing Education. Ip addition, all, of the more than 250 AR ! )
. products studied by.PSE havé& been transported to_the'foiceT“g'code [
.~ . system has been developed-to match descriﬁtions:to specific products. ’ ﬁJ
. ~ B . . ., ‘V- . . ya > . . » i
- . ¢ A ‘t_ ) . . - ¢ ’
. 2 Deseription of the Catalog' S e Y e T
i B This Catalog contains descriptions of seven ‘areas th;E are
. - critical to the development and implementation of career education.
. mhe'sebfn,areas are: = - . ' o @& . -
\” . A N A : E.Lannrng ‘ ot Y . K . - * i
R ) ' Qurriculum ‘ . ‘“ o
- . Guidance .. 4 . -3 ‘ L —
© o C ’ ‘In-~Service:® " s o ‘ e
Public Relations |, . e . .
. i L Community Involvement™ . : .o b~
., AR . Evaluation : o .
., —' : Egch(descriptign gives a rationale for thé area as ﬁell as i ,
. “ detailed ihformaﬁiop-en‘prqcedures and products gssociated with the — ‘~
.. area. [Each area is \escribed briefly below. . . -
’ . . ~
vt . Plannihg. This section sets the stage for career education.

» It provides & broad description of ‘the rationale for comprehensive
o 'planning. _The content’ areas igcluddd in a plan are .described:
. . - Processes, for. developing énd_ggining acceptance of a comprehensive

e plan are thoroughly'discussed and several, exemplary planning documents

. are listed, B . . . -
’ - - ' .

v ’ ,‘ Curriculum. This section offers ideas and guidelines for prdE .
2 . viding instruction to students. . This-section includes directions on .
s how to develop Instructional and audio-<visual materials. It also deals )
+ with types of curriculum guides, lesson plans, learggng packets, and
o locally developed teaching aides. Procedures for developing quality 3\
‘curriculum products are describqgjand_exemplary products are listed‘ ‘o -

' N

** _ Guidance. , The guidance section relates the need for and(Stgtps, . )
- of guidance services., It also deséribesthe role ‘of -counselors in h )
career education and some instructional materials useful to counselors )
or teacheys.in cgpducting group guidance ,programs. ) <

- . . -
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 § In-Setwice. The in-service sectlon of this Catalog contains a
:»description of many types of in-service programs. It includes a
. genergl, description of workshops, including agenda, outllnes, and
schedules, and it givesTguidelines for planning in-service program§ -
Finally, descriptions of imstructional materials uyseful in conducting
in-service programs are déscrlbed L

.

. . .

Public Relations. ‘This section describes the content and. o

methodology associated with careet education publlC relations efforts. . .

It also sets forth the ptocasses for establishing such a program -
r <4
Community Resources. This section of the Catalog describes the
organization and use of community resources in delivering career . . N
education. The description includes types of. resources, typeg of . ¢
experiemces for students, how to orgamize for community experiences,. o
and products to’ fac111tate the use of commun1t§ resources.

| - . -

P

Evaluation. Evaluatlon is critical im career education. Information o
about attitudes and/or opinions Qf .teachers, other staff members, tudents,
parents," and\community members -mist be c8llected. .+ Protedures-for - S

collecting data on career education projects, instructional materials -
, and/or programs, in-service programs, and students who are in career
education programs’ must be desmgned This section describes evaluation /

in career education——designg, types, procedures, and products.
- <

FoT each of the seven sections . there ig an appendix at the -
end of this Catafog which contains’ descriptions of the severad products
selectedito 1llustrate the ideas discussed .
. ' S S B .
Uses of the Catalog Ct ’ L : L ‘ : h .

" Actrivity in the-area of career eéducation’'has been intense over . '
the past several yéars. Schoal systems as weil as institutions of
higher education have jumped on the bandwagon and have vigorously engaged
in getting career education started in their institutions. Becauseyof -
the Haste with which career education began, ‘the speed with which ~
is has proceeded, and ‘the level of: funding available to promote the °
concépts, many states have 'done 1
products that have been made by many different individuals and*groups. e

* This Catalog is an effort .in New York State té let' people know what other 4

-~

‘ [l -
. ]
- 1 ] fe - 4 -
. . . " cor - i » . ( .
. p ; . . — e 1 -
.

4

-people have done and are doing »It givés descriptions of products that R
may be useful to school districts as they begin or continue their "o
efforts in car@er education. Several possible*%ses are described ~
briefly below. . ., . . L
,  Administration. As school district, school
administrators begin or continue their efforts in this area it would
be Yery useful to them to see pilans from othgr districts. aterials
from cher schools and/or projects may be useful as they implement
career, education. Tefhniques for disseminating information about - .
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- cd?éen educatior programs may be useful as they~inform'otherq\§50u;
© . fareer, education in their district. Seeing dedcripfions and materials
for is-service programs would be.wvaluable. And finally, evaluation “
products may bg'useful as administrators plan for and develop evaluation e
~“programs and devices ‘to-ewaluate ‘the eﬁfegfiveness ©f career edugation
'in their districts. ? = S
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B ‘Schoql—Commhnity Relatioriships. One of the kéy c6hcepts of éaregr
educatiod is to utilize comdupity resources of all types to deliver -

—— career education to students. Getting-‘a school-community program .

Started is difficult at best. . To see the products that others hive . .
used to organize and opefatéﬁ?dmmunfky resource programs would be very
Benefagial to any individual or group étarting.a'cpmmgnity involvement
_program, .- . oo i
Curriculum{Giidance. Volimes of curriculum materials have been' .
developed in career educati!n projects over the past several yeérs.
It would seem very useful to rev¥ew materials that have been developed
J and tried prior to launching any new curriculum development efforts.
Additionally, thete are some good publications that describe how to -, . .
‘develop qurriculum around a standard format that ﬁay be ugeful to

. digsnict ahd/or piojecg staff as they begin curriculum development work,

B Teaching. Many teachers becomé excited abdut career' éducation
through in-gservice programs or other sources of information, It may ”~

be difficult for them, however, to get their hands on good curriculum ¢

materials to,ﬁge in their -classrooms. It would seem helpful for teachers:
to be ablé to identify, obtain, and reyiew a wide variety of curriculum
materials in their grgde_level or SUbject'Qrea prior to begiuning career .

.
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education’ &ctivities, ¢ . | ) ' . S,
= - _ . .- " ‘ ‘ - .
.- ,{ The possible uses of this Catalog are unlimited. The uses suggeéﬁgd

‘above are only some of the ways'that this Catalog, will help ponsoliﬂate .

and coordinate career education efforts throughout the State_of New York. \
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.« .edutation fully so that lasting, desirable change occurs involves N

PLANNING

. .
- . -~
- N e

. Career éducation has been sweeping the country for the past
several years, Some individuals see it  as a movement that will save
education. Many individuals and school districts.have become deeply
immersed in implementing caredr education which they say is .for all ”
people, will be delivered through instruction in all subject ‘dreas,
apd will* increase the relevancy of educational '‘programs provided by
pur school,systems. Proponents of career education say that a
quality career educatiog program will Tesult in fewet school

dropoits, -highly motivgted individuals/yho have formulated direction
_for their .lives,_individuals who have g'good grasp of the,career .
opportunities available to them, indjx¥iduals leaving s¢hool who have .
the skills apd attitudes necessary to nggge in meaningful and personally.
satisfying work, and individuals_yho understand the processe®f of career.
development and can apply these processes to their personal Iives. =~ .

L]

“ Never before in the history of education in the United States has,
a change of this magnitude been undertaken. ™Most changes’ have been A

2

restricted to a partidular subJeEt area and a particular grade or ‘small -

group of grades. 'Managing a change of this magnitude is a tremendous -
undertaking. . Changes of great magnitude have been accomplished -
successfully in technological areas such as putting people into SPace

and onto the moon, Changes of similar magnitude: hawe not been
accomplished in relationship to.social ipstitutions such as our )
*educational system. Large scale-changes in technological areas S

_have been made possible’ through- °comp¥ehensive plamning of multi-year:
Planning to toordinate the efforts of .hundreds and perhaps <

efforts..
thousands of individuals toward a oommon goal or set of goals is a_*
key ingredient in bringing about desirable, thought ful’ changes.
’ lhe thought that career education can'be implemented by involving
+ largeé. numbers of teachers in a few in-service seséions “and sharing

a few teacher-made curriculum materials<is naivé.. To implément career
providing high quality _ instruectional tools, causing staff mémbeys
within a school to wowk together in new and different ways, changing

. the attitudes of teachers and’ other staff members' regarding the major

purposes of their work, and esta ishing the commgnity°as well as the
school -as a viable learning envir ént. If ‘career education is to-

be successful, comprehersiwve planning efforts must be undertaken. .
Planning to use the combined efforts of’ hundreds and thousandssof - '
people and financial and other resources from a 2 wide variety of agencies
and prganizations is essengial. Planning to coordinate the efforts

of individuals, schoolls, ‘'school districts, ‘and states,

The, planning task wilI not be easy. Career education is complex
and the planning must. be camprehensive. It can be done.
-a good deal of thouglitwand.effort to “generate quality plans for,- .
¢areer education. But the orderliness and thoroughness of the '

.12 -

It will take ‘'

must be\undertaken.
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implementation work thdt follows w1ll be rewarding. The remainder
¢ of this chapter deals with' two to ics:” .the contents of a plan and
. ”\ _ the process. for making a, plan- for career education. . -
: | L.

f’Contents of a Plan . B " . T to
h ' Ye ' Planning for career education is ne different from planning foiﬁ(
v any other malpr.ed0cational program. A 'dood plan should set a
.definition and parameters for the area under consideration, establish
- ‘a need for what is being done, and lay out relationships with other
: educational’ programs. It should also-lay “out goals and ohjectives’
' for student’ learniﬁé, describe the.strategies that will,be used ,in, ) .
accomplishing the student goals and obJectives, establish & schedule B
. for implementing the program,;énd determine the‘cOSt involved.jn
develeoping and implementing the program: Brief d1scuss ns of each
. , of ;he major’ sections of a plan for career education w1l\\Pe given.

£

.3

. {
L - Introduction. This section should ésfablish a definition for

- . career education that is acceptablé to the local .district. ' It should
e fivst lay out several alternative definitions. Definitions ate avail-
. ¢ able from national sources, 'state seources and other local school districts.
. The array .af definitions, shoyld be disEilled down to one that meets
the needs and intents of the 1local school district, its staff, .its
communityy and its .stydents, After a-definition is established, it
is 1mportant to describe the faqtors and conditions- ‘that led to the
need for career education in the Yocdl area. This may incorporate
attitudes and opinions’ of parents, students, community, and school
staff regarding the importance of career education in the local area.
It should also incorporate national trend data that support the T
L :,?‘ career education concept. Finally, it is important to establish; ,
relationships between career education and other educational programs
such as vocational education and general,academic eduoation. -
;‘:ﬂ;‘ ’ \‘0 ;" ‘ ) .' 4‘ = i‘ X . : : ) /
= Goals/Objectives: Thé’ goals and obJectives section should trans-
, . late the intent of career educatfon as egtablished in the introduction
« 7 . intv student outcames ‘that describe the knowledge, skills, and attitudes
L ’ of stwdents at differernt ‘stages of career maturity, such as the efid of
3 ‘third grades .sixth.grade, ninth grade, and high school, Phe goals and
objectives' or student ‘outcomes become a statement of what the career ¥
.. _ education pyogram is to do for students. ‘It is important as the goals
) " and objectives section is compleped that a simple, clear, a concise
" \~_ﬂ, fprmat be established. ,Individuals should be able ‘to digest the
e i1deas presented fn the: goals and obJectiVes statement in a few minutes
and from a brief—reading, .grasp thie intent of careen education. It is
importaﬁt to break .down the goals and’obgectives intd some flajor theme
areas and into somg grade.level groupings that are meaningfui at: the
‘local level. It ;E also important to éstablish a’ grammatical style -
that is easy for both educators and community members to understand.
R . Finally, goals and objectives should be checked for vertical and | ,
N hnri7ontal articulation. The vertical articulatien within each grade:

1 s . . + L. -
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level grouping will test the comprehensiyenebs, of the set- of outcomes
-at g.given. age level The horizontal articulation will test the flow

of ideas from the early years’ through the high school -years and assure

school yeats. The set’ of.goals and obJectives presented in the plan
establish the 1ntent forcareer education, and they guide the develop-
ment’ of more detailed obJectives and curriculum materials. It is
important that'large numbers of detailed objectives - “be omitted from'
They tend to overwhelm and confuse*
the reader rather than clarify the!intept of career educgtion. ‘
Strategies. This section should ,propose a séries of statements
that describe the activities and materials that provide, students with
experiences leading to, the knpwledge, skills, and attitudés described
in the.goals and obJectives sgction., It is important-that the
strategie:\sectaon include descriptions of student.activities and
exg@®riences as well-as staff development activities ‘and experiences.
This. section should. also describe any. central services that will be
required to deliver-a comprehensive career education program. The
desoriptions of student experiences should indicate the natire of
“the experiences that are.appropriate for students at particular grade
level groupings as well as the nature of the instructional materials

that ‘are necessary to- ‘delivet the experiences to students.

The staff

- development strategies should describe the nature of t

that are going to be used to ‘ifiprove scaff competencie

K

experfences '
n delivering

‘career education. The strategy descriptions incorporated in the
plan will be somewhat general and imprecise in’ nature.
communicate - the beginnings of an instructional design. The specific
*details of eath strategy will be worked out during the curriculum
development and 1mplementation stages. : - -
Schedule. It is naive to think"that the career education concept

can be fully implemented in a very short time through in-servicing
teachers to, .the career education concept and improving their skills, in
'delivering career “education. Any educational innovation that is

K-12 in scope and encompasses a‘broad ‘definition as does career edhca,
tion will take several years and in-depth work on:several specific
strategies.' The schedule should reflect the comprehensive nature. |,
- oft career efucation as well as a known and accéepted. cprriculum change

AN

. .Pprocess. The most commonly accepted process for cutriculum change )
includes thé following steps: - . . s i
. 1 Needs assessment and strategy design ,
e 2 ﬁevelopment s n - ;' . .
. 3.'iPilot test ' . e, L. — :
4, ‘Data analysis and decisions « ) 3
5., Revision ' ; .- -
. 6. TField-test -t ‘ 9 ;o . .
’ 7. Data analysis and decisions ' “~
. 8. Révision, * . o ‘
- 9. Installation. - . ‘

" that ‘areas of competency espablished early follow through to the high

.

\ . N E""

But ‘they should-
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The ‘schedule established in the plan should show each step in the .
‘curriculum change 'prodess for #ach of the strategies established 1n_

- the 'strategy settion. Realistic amounts of time should be allocated
to each of the steps for each of the strategies. It is important that

the schedule be coordinated with the school, calendar so that steps:
" like' pilot test and fielq test come at times tﬂat are appropriate
and convenient for-school personnel .In-order to establish and

' communicate a schedule, it is necessary to adopt a planning technique

- that is meaningful at the lpcal level. Several planning techniques
are .appropriate, such as PERT or Bar Charting. Select .the technique
that will provide ‘theé level of detail ‘and the end product that is
meaningful to individuals in the local school district and its
.surrounding community. .The level of detail reached in the career
education-plan should not be" such that it is ovérwhelming to the .

- feader, It should communicate a good, sound long{range plan that

completes work in career education.w1th1n a specified number of years.-'

The schedule is the ‘single tool that makes possible long range planni
in career educatién. It shows the starting of work related to each

'

ng

strategy, the progression of the work related to each strategy, and the

time when each strategy is fully 1mplemented in all of the schrols
in a school district.- R ' .ot

-~

. Costs. This section should lay out the cost of developing 2&nd
implementing 4 comprehensive career education program. It should °
1nclude costs for developing the program, purchasing any required
resources, preparing staff to deliver the programj ‘and. costs of
operatifg the program once it is fully 1mplemented It is extremely
difficult to be accurate in estifating costs for developing and,
implemdAting career education. ut cost .estimating must be done in
sorder to establish' a firm understanding about ;the resources neeﬁed

e

to move career education ahead. Et is important that the cost estimates

be extremely realistic even though on the Surf:&e it may seemjexpen
to develop and implement a comprehensive progr

]

education. may gain.some supporters init1ally but will result in-

. L4
unnecessary delays and -setbacks as the career education program work

Jis dpne. A good way of eéstimating costs.is to think about each of
the steps in the curriculum change process and determine the amount
of staff time, consultant help, matzrials, and’ supplies mnecessary. to
--complete each step.- This type of estimating for each og the steps in
* the curriculum changedmodel ghould be completed for each of the
“strategies established in' the strategies section. -Once the cost
estimates have been determined for each strategy, it is possible to

ve
Presenting the naive.
_“idea that it will cost near};-nothing to develop and implement career

determine” total resource requirements.for each of the years®¥shéwn in

-the schedule” for development and, implementatlon of career education.:
It is also possible to show a grand total for the development and

implementation of career education.'
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The Planning Process - o _—

~

The support generated for career echation bearé a direct .
relationship to effectively involving individuals ip planning efforts
. and the methods and techniques used for communticating the results of * |
such planning efforts., Involving individuals from diverse groups “such
.as students, school staff, and the commnity sensitizes them to the"
fact thaE something is going to happeun in career education, allows them
to insért their feelings and opiniong and helps. frame therplans for N
career education, and establishes an opcnness to partlcipation in of
future career education activities. Large scale idvolvement, in
essence, makes, the career education plan resultin from the process a_
plan of the consumers and real;participants rather than a plan of the
administration. .

v
. -

, place to place, three'major steps are crucial in any planning effort.

" While t?g specific steps in the planning process will vary from

The first step is collecting the initial information; the second is
preparing a draét plan; and the third is gaining acceptance of the
plan.. Each' will be discussed biriefly. '

: Z
Collecting Initial Information., The section on collecting

" initial information has two principal 'aspects: determining the types

of information to be collected and establishing the techniques to be
used in chlecting the information. . oos R .

1

JIn determining the tYpe of information to be coliected, it is
1mportant to thihk about the contents of the- plan to be created. A ..
good plan will have-sections that -establish. the need for career educa-

!£ on, student outcomes for career education, strdtegies for meeting |
h

¢ outcomes, a schedule for comipleting development and implementation
of career education, andocosts associated with. this arew. Information
for each of the sections of: tne pldh should be collected. Some’
suggestioﬁg‘for types of° infqrmation to Be collected follow:
’ \'*“-
e ‘statistical informatidm siich as.attendance records,
*-‘employment histories of cuwrent and\former students,

K) and educational activities of former students;

. ® .student opinions about, the current school‘p?ogram and
the importance of s /pecifif career educ oals, -

‘e. Student career development J‘%g&s as, measured by
*°  instrument$ such as the Career Maturity Inventory
thewCareer«Planning Proﬁile- . § ’

° community feelings about capabilities of. graduating .

students, the need for and importance .of career
education in general, “and the relative importance
of particular goals oﬁ.éareer education; | >

A N -

¥




NG
‘

&

”

\
A\

or -and importance of career education
relative importance of selected careen

~

program, the need
in general, and th

-

and areas of the untry,'including what ha? been )

doné by others.as:We s*how they havé accpmplishe# .

what- they have done; + , /P

e information about program materials availaple from publishing
houses and- other school districts.

- ¥ ,‘, . R ..

w

Think carefully through the| typés df information that will be helpful
in preparing a.draft of a comprehensive plan for development and
implementatlon of career‘education in the Higtrict. *Think carefu]ly
about what ‘will be needed as'aldraft is prepared and then. decide &
on the specific information to ‘be collécted. , . ot

. « - } )

The second and equally important area under collecting initial
information is establishing the techniques to be used In collegting °
the information. There is a wide array of techniques; all have
advantages and disadvantages. Selec ing a variety of techniques is
perhaps the safest practicet Severa techniques are listed below:

-

- . interv1ew1ng indiv1duals and/or small groups of individuals,

® using wriften questlonnalres and/or 0pin10nnaires with

‘ . current students, former students, staff members and7or *
community members,

) administration of formal career development instrpments to
' current students at various \grade levels and perhaps. -
former students; e .

»

e conducting -a thorough literat§¥e search to discover informa-

‘The techniques chosen should be within the lim ations of the time
and resources that are available for collecting‘the information. Do
ag'much as possible without delaying access to the information needed
and preparation of the draft of the plan. . \

. 3 Y,

[

. When the types of information' and techniques fof collecting
information have been determined, it is possible to prepare’ thoroughly
for the data collection phase of the planning process. Designing and/
or obtaining instruments, duplicating materials, identifying sample ¥
populations for the study, making arrangements as necessary, actually
collecting the information, and keeping records are all extremely"
impoértant to a successful data tollection effort. .Pre-planning for
the information gathering effort is as important as actually collecting
/’ , \ ~ A‘ . * +
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the information. But neither is worthwhile unless the information
gathered can ba processed ahd used in preparing a comprehensive plan
for career education.

K
-

Preparing the Draft Plan. This is perhaps the'mpsf>important
aspect of preparingLa plan for ¢areer edutation. This is the step

+ where the information collected earlier is translated into a plan of
actidn.A'It is the step in which decisions are made.about wvhat is to
be done in career education and how it is to be done. * It is also a
step that many individuals and districts fail to do adequately thus
reducing the imp?ct of career education. .-

, . * "
In preparing a draft plan for career ed ation, thinking about
the style as well as the content is extremel important. Knowing what
to say as well- as how to say it must be considered. Decisions about

the organization of the pldan, the sequence of the plan, the _editorial

- sty&e to'be'used, and the characteristics of the visual presentation

to be used in the plad must be considered How the plan 1dqks and
reads is as important as what it- says. ) )
a Co.
Hav1ng thodght through the:content’ and style of presentation for

" the- plan, the job entails puttiﬁ% the words on paper. Translating

all of the information collected:into an action plan is not easy. .

It will take a good deal of thought and effort. The plan that results
should be something that the administrative staff-as well as students,
school staff members, and the community can easily understand and’ .
accept. - ' ol ) - .
- Gaining Acceptance of the Gareer Education’Plan. This section
has three primary steps: having the plan reviewed by representative
groups, making revisions in.the plan as necessary, and obtaining
formal approval for the plan. -

[ “ \ 4
- 1

-

¢

After a‘draft of the plan is ready and has been put into the
final format, it should be taken to groupslrepresenting students,

a"sgaff gnd eommunity for their review and critigue. Groups such

as elected student government faculty advisory committees, career
education advisory committse, curriculum advisory éommittees, represen—
tatives from business and industry, citizen advisory committees for
schools, and representatives from parent teacher organizations are all
sources of review. The wider the review, the greater 'will be the
acceptance -of the final plan. It"should not be assumed that because
initial information was coli&cted from many individuals and small
groups Jthat the resulting plan will. have communicated the intent of
the pegple‘involved A careful and thorough 'review by diverse,groups.
is extremély important. ' /

sy

-

Once the round of reviews is completed, preparing the second draft
is possible. Reviewing al]l of the comments obtained through the E
reviews and distilling them'into specific rev1sions to the plan is the
task to be undertaken. This takes Eime, some discussion, and a ,

11 . 3 1." /
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willingness on the part of the c eer education staff to adjust to
. - the concerns and criticisms of/ﬂiz consumers. D : )
A »"‘% ’
The second draft of a plan is the vehicle for gaining fbrmal
acceptance of ‘a plan for career education. It is the second draft
of the plan that should be taken thrdugh formal approval procedures,.
. This may include approval by a curriculumvcounc1l an administrative
;- . cabinet, and the Board of Education. The specifics of the formal
approval process will vary. from school district to school district. -
- ., Reliance on top administrators- to ‘facilitate the formal approval
. process is necessary. Whatever the procedures are for .the local
o . school district is what must be dorfe. The formal approval progess .
- should resiult in all parties concerned knowing what is going to be
. done in careexaeducation, how it is going to be~done, and what ) ;
N ’ resources are going to be available to do it.° D / -

- : \ .

‘ .r( . -

., . Planning .is not an easy 'task. "It takes some special talents N
for thinking ahead into the futuré and planning that future. It “takes
- the involvement of a lot of people in designing what “is to be done .
and how it is to be done. * It taKes .time, patlence, and some resource- '@

fulness. But haV1ng gained a broad base o upport for career
. education-through a thorough planning process\is an enviable posit®en.
) Having a plan in hand to which there is commithert by the administration,

the students, the school staff _personnel, and the tommunity is worth ,a’ >
~ all of the time and effort that it takes to prepare the plan. ’ ) ;

[ 4
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- Products Resultino from Planning Efforts . ' . . -

é . A thorough plann1ng effort will reséit in one or more documents )

3 that” guide further work in career education. The documents developed ~ -
will vary in nature according to the intent of the planning effort.

-

. Some districts will prepare comprehensive plans for career education,

' that isy plans that contain ‘an introduction, goals/obJectives, strategies, ;
.8chedule, and cdosts. Other planning documents may focus ¥n only one Lo
or two of the sections found'in a comprehensive plan. " For example, )
‘some’ districtsemay. choose to prepare a planning doc men{ that “focuses o
strictly on goals/obJectives for career _education. This type of }
planning&document may be referred to as a partial plan for career
edGQation. Examples .of comprehensive plans that have been deve&oped

in Néw York State are the .areer Education Monograph Series, Pages . .
Selected From Curriculuf® Guide Made Available to School Districts, and o o
4 . Career Education Articulation, Grades K-12. One_example of a partial

o plan for career education is Goals for Elementary, Secondary and °

‘Continuing Education ‘in New York State./ Descriptions of these sample

\ products are found in Appendix C. _ ; ' CTy Coe

.
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. ‘ CURRICULUM o

. ) -

The curriculum is the major- vehicle through which career education’
‘experiences are "delivered to students shroughout ‘their school years.‘

Other aspects of career education, such as in-service, puBlic relation3; <
‘amd guidancé, gre also important. But it is through the curriculum ’
that access to students is gained. Individuals may spend small amounts ..
of time periodically with counselors, but they spend great amouuts. of .
time with teachers in various subject Areas. For this reason, curriculum
‘modifications related to ‘career_education must be given very special
attention. . . -

.

- ) -2 . . -
. R . » n . : ' , )
There is some agreement by most educators on several basic tenets
of career education. -Most agree that-career education should be - ¢

infused or buried in the total curricular program. ¢They think that
career education should be included in all subjact areas. It ‘should
not be a separate and .distinct- content area. Most also agree, that:
career educatior should touch all students. Career education, they would

say, 18 relevant for ‘students aspiring to college and a prpfessional -
career and to those who are ready:to stop formal education and entér
employment -immediately upon graduation.from high school.- . Most peeple .

" would agree that career educatiqn should add mean1ng and relevance to

/

ongoing subject: areas such as reading, language arts, and mathematics. .

‘And finally, most people believe that' career education should deal.with

work in a broad sense rather than with work as paid employment only.
Thére is an Increasing amountt of agreement on the major goals for

a career "education program. The goals'mosg dbmmonly cited are under- v

- 3tanding -sel¥, understanding work, career.plannipg, and career pursuit.

~

St

The goalsrare titled differently by\harious projects and school systems,
and the details of each change somewhat. ' But there is a good deal of
agreement on the major outcopmes. - ’ ' .

. ;
- t ~ . o

Even though agreement is being reached regarding baslc tenets and//
oals, career education lacks thexmaturity necessary to gain agreément
o the types of experiences: that. should be offered at each educatibnal
-lgvel., The most commohly offered experienceg seem to focus on studying L
details .of specific occupations. But many career educators believe this

_is totally inadequate. ‘They believe that a balanced set of expériences '

covering all goal aregs should be offered. While no definitive answers
are avail Te,, brief discussions of~the_ content - -of career education
eiperie es, the nature of the experiences, and potential problems

" associated with career education experiences seem appropriate. The

———

N

ideas may serve a5 a springboard for developing effective»and efficient
curricular experiences in"local districts. -ﬂb “”

aoﬁtent of Careét Education . ) . a

L ; \ . — o ) . - . o
-~ There ar:\as many ideas on the content ofscareer education as there"
. k . ; _ f
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are school districts. This is as.it should be. _Every Echool district
is somewhat unique in terms of community, studegpt populatidn, and "

Several:formal 'studies have resulted in sets,of : -

L godls and student outcomes that strpcture the content of career education,

t

. ..,a reality.

and eath of these is somewhat different. However; an analysis of* - _ :
many sets of goals and studéht outcomes results in a feeling that thes
content of career education falls into four major cétegories, including ]
'underétanding self, understanding work, career"planqing,.épd pursuing N
a‘ career. s N - .

‘Y

Understanding Self.. Meaningful career development reliesNQeévily'
‘upon self-understanding. Success.and self-fulfillment in a career \ § B
depend upon how well individual wants and needs are met. To gain Moo« y
career satisfaction it is necessary to recognize personal characteristics,
Rants, and needs. Seif—understanding outcomes provide opportunities h .
for gtudents to study themselves in ever ggpanding contexts., The ° ’
. outcomgs progress from the primary stpdeq}s who see themselves-as o ' Co
individuals in a school-or family setting to upper levels. where self—qgﬁf :
.assessment of abilities, a&ﬁieVqunts, interests, values, and needs
can be matched with occupational and -lifestylé characteristics.’
. - . PR ’ ) . R ) ¢

o ’g‘!_, .. . . .
* Undergtanding Work. This is another important -part of the selfs, e
career matching”profess. Becomi&i aware, of and'expldgﬁng :epresentagsve

&
o8

. 4

3

samples from a variety qf work si qptions relaggd to occupational),
family, citizenship, and leisure activities is extremely ortant.

‘ In this goal area, student outcomes rapge from those which quaint X
.. primary studeénts-with the nature of work, simple work -classifications,
and the reliance of individuals and families uponwvarious workers .to
.those for older students which deal with more .complex classification .,

systems, detailed understanding of characteristics of specific work

.sityations, understanding of precise reqdirements for e try and success

“in wqu; and knowledge 6f‘%orking environments associatdd with _various
* qareer’aréas. . - :

o - ° ¥ .

-

-~

Career Planﬁﬂ%g. In career plgnﬁing, Students compare what they s
know about themselvesswith what they have lehrned about career. areas, . ’
and establish preliminary career goals.. Once,a trial match is made; . .
§pecific steps are outlined which will lead to making the career PXan .
The concept of career planning starts at the primary level -
with students beginning to think ‘about being workers at. some point in ’
time. In later years, they express preferences for spgcific work*® ..
roles and reéord opinions about potential career fields and occupbtiong.'
Ultimately, they~establish spgcffic plans for achieving rheir éwn

LY
. career goals.* Yooy ‘ . e
L - . ‘\ , ' . ‘ . J\ “
Career Pursuit..'While in school, students must gain.thp bility G
. to pursue their career.goals and plans. During the elementaryAyears,
career pursuit involves the.applicationof general skills to the -
solition of problems in'work settings. Pursuit for junior high )
.~ students involves setting .goals for exploring a variety of carepr ] o
opportunities gnd actually cgrpying'throgéh their.planned explotation.’ . 4
. - \ St .
. . 14, . o
1




For high school students, career pursuit involves setting Bodls and ’
plans “for their work experiences both durin and foIlowing school, and

developing the skills,% attitudes, and knowlédgé necessary to become

!
- . infolved successfully in work act1v1ti%§ such as_an occupation, continued
.education, or a’combination of the two. . . )

-~ N N ” @ a . .
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Nature of Career Education Exgeriences- . - v . < -

» Probably the\most common type vf. career educaticn experience
offered to ‘students is an academic. study of ocgupations That is,
the most common assignment given to students is to choose an occupation
of interest, research the occupation using 11brary\3nd perhaps community
resources, prepare 4 written “and/or oral report on ‘the occupation, and
share the information. While being the most common, the expe/ience
is far from adequate. Studying occupatigns is®*but one component of"

_career education. .- . . g .

- »
: %

~ " Career education experiencesxshould be o?fered in all goal areas.

.
»7
PN

-‘ul« Inventorying interests, clarifying’ values,.studying career clustens,
T ‘. participating in work activities; setting goals, making degisions, §-
. writing- resumes, interviewing, and many ooher experiences should
be offered. s .. v

L 4 L4 A
«

[CNN ‘ .. - . . i,

< » s \ . B B
The nature of the experience should change as students grow more
mature» Activities,should start simple .4nd become more complex. The
s degree of ' rea. ity should increase with age. Making simple, crude toys
with hand tools on a production lire in thifd’ grade will: change to .
making more and more polished articles with some machine-toois in Y
junior high™and will progress to participation in production experiences
. —that result in gommercial grade products in’ high school.: Casual
conversations with community helpers at the elementary }evel will progress

. to multi-week, full—bime internships for uppér level high school students. °

Simple expressions of activities of interest will progress "to formal o
interest and aptitude—testing The list cculﬁ‘go.on..' . ﬂ‘ .

\e

- »
The place in which the activity takes place may chafdge. JIn the

early'grades, nearly all experiences are in the schodl., -'In the upper - . _ -

grades, a good“deal of time may be spent in the community. .
- /
’-

A- variety of 1earn1ng modes should be used Gaming,and . .
» simulation, library resea®th, discussion, viewing and.reacting to ‘-
t media, field trips, internships, and other modes should be %tiﬁized o
- The needs of more students wi,l be met if this -is‘done+ ) “

. .. The nature_qf'the experiences offered must be given thbrough

consideration. They should be matched to,the age levels and learning
N "stylesof the students to be involved. The decisions re1ating to.

the nature cf emperiences may be the most important ones ‘to be made.

"If the activities, are wrong, tte effort will fail

e

-
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~~ Potential Problems L »
_ . L . .

Because career education is so diverse in nature, there are sevgral ',
potential‘problems which must be considered. The four most important -~
problems are overlap of experiences, overlap of content, depth of o
experiences, and accuracy, of infqrmation. ) .

Experiqp_oe Overlap. When curricula) experiences are being %ade
independentf& by. teachers and others it all grade levels and in all
supject-areas, it is easy for them to plan identical experiefices for
students. It 1s very easy for elementary téachers’at each grade level .
to plan Tield trips to the nearby post office with each trip being

o structured hearly’ identically and students béing asked tQ answer the

same questions each-year. It iﬂF‘iso “easy for teachers ig every subject.
area to’have an ass1gnment foritheir students to pick an occupatiom,
‘do library research on the occupation, -and write a report on the-~

oecupatlon. Many times the final aCt1Vit}~Will be for the students to N

report on thé occupation they studied to-the class.  If §tudents are con-~
fronted w1th ‘identical experiences year after-year.gnd in subject after .
subJect, the  intent" of career education,is lost. That is, students.
become bored with "career" assignments because the assignments are alway~

the same., . _ ; . —_—

- . -
e .

s Content-Overlap. Overlagp of "’ cznient is an equally possible and-
important problem. As new and important areas begin to enter the,
curziculum, tegchers at all grade levels and in all subject greas
begin to grab on to the dew areas in ‘order to liven up the content of
their program., Teachers at the elementary level may have units on the*
polite officer or the fire fighter at.all grade levels, and yet.no one

«° a unit on more unusdal occupations. At the junior and senior high -
levels, many teachers are  beginning to introduce values clarification
-into their ongoing program and nearly all\teachers claim they teach

\decision making. through their programs. When students are confronted
with values <larificatioh in language arts classes, social studies,

- classes, home ecbnomic classes, ahd health classes, they become
restless and bored. The problem ‘is.compounded when they are instructed
in yalues clarifieation €hroughout their secondary school experience.

Depth of Experiences. ' A third'problem is the lack of depth in most
experiences offered under the name of career. education. As most teachers
plan to infuse carger education imto their program, the activities

-- they choose are those that are simple im nature and eaby to prepare
and use. Because this is’true, most of the experiences are shallow. |,
Experiences where students‘read about, write about, and report about

. specific occupations are so similar to’the wsual classroom activity

. that tle career educat10n~goal%9f added relevancy is unmet. Students
should encounter experiences that involve them in career-like activdties
with increasing complexity throughout their school yeirs. Elementary ]
level children may role play doctor and/or nurse. ' Junior high«students .

-

may simulate ‘operation of a neishborhood drug treatment .center while highf

'school students may intern for short periods at a neighborhood clinic and

.. T . . °#
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~"study. content related to their internship, expekience. "All of the above— —
. examples are fro e healt ,field and offers awareness and exploration
experiences for students/interested in this field. But the activities
increase in degree of iuwvolvement and the digreé of reality assogiatéd

with the field being studied. ] L7 ,
. ; . N Y.
7 < N~ L , e
Content Accuracy. The final. problem to-be presented is accuracy,
of information. As with anysubject area, it-is extremely important" ’
’that the content of career education programs be Accurate. * Because ™’
nggt teachers and administritors have Hadiat best* limited involvement
in occupational .areas outside of education the§ should not be expected
to'know or learn précise content for various pareer fields. Id time I
they may deVeIopfqhis-equrtiée;.but in the ‘short term they.need a
great deal of hélp in making the content accfrate. The community is
a ready resource and should be utilized in paring career education
.experientes for students. . Reople from the various fields of work can
‘add the'accuracy and reality to content that is necessary to® provide '
quality_career,gducation experiences. . oL

’ .
. - 4 -~ -
0

. Thinking through ;ﬁd‘making a commitment to the ‘overall goals‘fb;
care¥r education and the assacjated content, the'nature of the »  j.«:
experiences, to be delivered at various grade leVvels or groupings of!
grade levels, and the problems that-may arise must be-done as a .
comprehensive plan is made and as sttategies are developed. This
type of planning-provides’ the foundation for a successful career
edycation prégram. - \ T '

>

A - 4 ‘. ° . . .~
- Currictlum Development Process ..- . . .

The curriculum development process”to be presented—here—is—common-.
- It "is the process, that -has been used by most-curriculum development
projecté, and it has proven to be successful in causing cufricular
change. The process is best applied to-a limited segmept of a compre-
hendivé career education program, as the total program is too complex
to deal with in a single effort. Limited segments may be referred to
as;straQegiés; The brocesé’iq best applied to strategies. such as
‘preparing a primary career‘.edyication resource kit,”developing a series
of.exploratfon activities fof junior high students-in various career
fields, ot developing a community experience program for high scheool
sffhdents. THe curriculum deveprmegt process which follows should
help answer the fol%qwihg questions® . : .

AN ¢ S . T ‘
What are the specific ‘objectives for a parricular strategy?

.
- '

What activities ‘should be employed in the strategy? -

-y
. v e f .

How and where does the strategy fit intd the ongoing

\Y
l’ - .
gurriculum? ¢ - , @ 3

..What, instructional materials are.to be incorporated, into
the strategy? ... . * . :
,

hY




s

. . s
e Who will teach the strétegy?

.
.

e What community resources are required by the strafegy?
\ . ~

e How much time is needed to ql;pw‘§qugnts to attain the
objectives? Y. . '

- 14
~ . 7. i
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The proceéévhas several impqrtant‘stepés»includiqg conducting a needs
assessment, developing the program materials, pilot testing the®
strategy; and installing the_strategX; . N '
"—  Conduct a_Needs Assessment.” The needs assessment should result
in an instructiona; design for 4 career education strategy.. The first.
step in needs'assessment is to establish parameters for the study. For-
example,,. a needs assesdment related to exploration-of "the communications
__cluster may include the entire cluster or only a part of it. The, study
./« . may revolve around the television industry, only or it may-involve
television, radio, print media, and telephone/telegraph, The scope 3.
established will-determine the audieﬁce.for'the assesgmenteas well as -~
the pdrameters of the §tr;§9gy'that resulss. ,
o N ¥ . P ” R
Once the parameters are established, planning the, specific >
‘1pformatiqn to collect should be done.. Deciding.on the techniques
to be used in collecting the information is also important.  The
information to be collected generally falls into the following categoriesg
s N . \ . .
/e Is the strategy important? ' o :

L 4

. \

4

)
»

~ ~ . ’ ’ .

‘e “What are the student needs_and backgrounds related to the.
strategy? ) i P : S ’
*

~

o/

@ What should be accomplished by the strategy?

% i

. %
What- is currently being‘doﬁé related to this strqgéé;; :

What shoyld be done related to this strategy?, ’
] . - .“ - ) < . . : ”/ .. R -
What typés of ‘supporf (instructional amaterials, in-service
preparation, and admipistrative support) are needed to
deliver the strategy? R o
® i ) NI
I;The techniques for data collection in 3 needs,assessmeqﬁ are the.same
as .those recommended in the planning chapter, including individual |,
“and small group interviews,- testing of;students and/or staff members,
**and written questionnaires. The specifics of the informatiog(ahq
"the techniques will depend upon the strategy .under consideration.
- N . : 2
" . Establishing the population from which information will be, gathered .
1s another impor'tant phase of conducting a needs-asséssment The |
populations generally useful in colletting.information-include students,

. ¢




teacher and other §taff members, administrators, parents, and - -
repres ntatives .from the community .at large. The specific population
;must be planned to £it the intept of thie needs assessment and the
nature of the strategy under consideration.:_

-

-

Héving planned the specific infermation, the techniques to be
used; And EtHe population to be 4nvolved, i€ is possible to organize*
and conduct the study. Instrumentation must be developed as needed,
”indlviduals must be identified and arrangements.made for their involve-
" ment, and sﬁaff members wmust be prepared to ‘conduict the assessment.
* After the study has been conducted the data should be compiled ag¢
analyzed in preparation for developing strategy specifications. .
s fx
.~ Design- the Straﬁegy Preparing spec1f1cations for a strategy
ig an important sted in meeting %he needs ¢f students and staff. U The
E spec1f1cations should be based on the data’'collected during the needs
asgessnfent as "well“as a review of the literature related to the. ‘}
;stratégy, under considggragion. The, spegificatlons wihb frame the.overall
intent -of the strategy and point up its place jn the curriculum. The
-nature of the activities to’be incorporated in the strategy, the natute
of instructional materials to be collected aml/or prepared, andsthe ’
naturg -of additional support needed for instaIlation are also included.’
vThe ¢ tegories of information 1n a set of specifications follow.

v

»

Focus .of the Strategyu This part of the Specifications
should lay out in.one or a. féw 'simple statdments the majot
purpose or purposes, of the strategy.. For example, a junior K
high . school language arts based strategy may have as its
primary purpose to faC1litate student self-awareness. ‘A -
secondary, purpose may be to: braaden -perceptions of both

world of-work and educational~opportunities. In a primary
level career’ education strategy; the.-major ‘purpose may be to’
invokve students in’social ifterackidh in a variety of, % ’
contexts. Secondary purposes may in¢lude such items,as - =
making students aware of places in the community where
people work and involving students in a variety of work-like.

situatiords in the 01:K§26 om, S ° 3
. - w ' . -~ . i ..c
Student Outcomes To Be Attained. The outcome statements

should not” be Specific-performanc@ objectives. The student

outcome statements are to guide-the detailed development:,

of" the strategy tather than .0 give specific details about

the content and activities to be used. In a junior high

strategyy. for example, the outcomes may be. for students,

to develop a definition of the term career, gain 3

further insights inté- their interests and val es, to

recognize the full range of educational-oppottunitiesy: .. «
'available subsequent to leaving secondary education, to

recognize the variety®of work opportunities available, and ..
* to group work opportunities according tQ geveral clustering .

systems. .

- »
. . »
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e Place in“the Curriculum. This category of information s1mply
places the strategy into ‘the existing curriculum. It points _
N ')*‘up ongoing pwits.ahd activities to which the sfrategy. rélates, :
and it 1deht1fies ex1sting curriculum experiences that the
strategy may replace. ‘This specification should Ieave-no doubt’
- about where a particular strategy will fit into the ongoing
' program and how it will be worked into that program,

A s

e Nature of the Activities. In this category of the speciflcations, .

. the type of activity to be incorporated into ‘the strategy should

be described. Such items as activé versus passive activity,
# inductive versus deductive approaches, and " a variety of activity
.. types should be stated. ™ - . //

o

’ ! —
e Nature of Instructional Materials. This. part of the 'speci- \‘
) f1cat10ns should include information about the,completeness
and comprehensiveness of instructional materials and resources
tq, berprovided’ to teachers 'and schools. The use of commercially
available materials apprgmriate for use in the strategy, the
orgariizational patterns gbe accommodated, and the teaching

- ’T~\\\\\ and learning styles to be accommodated by the format of the Ce

instructional materials age all 1mportant.

e Nature of Support fot Installation. This spe@ﬂfication should -

answer the question, "In addition ‘to instructional materials,
what support is needed for successful installation of the
strategy?" The amount and .type of in-service to be given, the
nature of .any adminilstrative adaptations. required, the-
description and extent of any additional personnel time
required, and the timing and schedu11ng for installation‘should
be described . N, >

- .n

o

) A teacher and/or administrator reading the general specifications should

get a'good feeling:-for what the strategy will be like when.it is ~
completed. They should also be able to tell immediately what justifies :
each the specificatioqs. If thoroughly done, the specifications
will become the criteria for conducting a logical evaluation of the
completed strategy. : .

, o )

a
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Validate‘the Specifications. This step. involves taking the data . .

gathered thgough the needs assgssment study and the specifications
to one or several groups of the individuals who have biﬁn involved

in the needs assessment to date hav1ng them review bo

"the specifications, and having them détermine whether the specifications
reflect the information contained in the data. 'This step is extremely -’
impor'tant 'in’assuring the. acceptability of the strategy by the students,

staff and community when it is completed v
AN o . -
.Develop the Strategy. It .is in.the development phase of the ) '

process that enough detail is added to give precise meaning to the .
specificétions. The strategy should be described in writing, so, cleérly )

N I o !
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‘that any professional staff member can understand the strategy and

successfully deliver it to students in° their classesg.. The ‘content

- and objectives for the strategy should be set, the activities shoulds

be identified and described in detail, and audio-visual and other
resources should be {derdtified and- desq;ibed .Several important

steps must be taken.in order to ensure a quality, effective, and useful
strategy. - . -

. -

‘., : e . .
v *« Reviey Related Curriculum Materials. One of the early steps.

t6 be taker is to 1dentify, collect,and review all of the
curriculum materials related to the strategy. A thorough

-
.

'<: search should be conducted because use of)existing curriculum

materials and ideas is more efficdent than creating new ones.
It is 1mportant howeGén.;f%at only materials and ideas that
exactly match the inteht of the strategy be used.

ot
B

e Review Commercial Materials. It is equally important to

review as many commercial materials 3s are available.
Use of commercialky made materials is also .more efficient
than making new ones, provided the commercial materials fit
exactly the intent of the strategy under development. It is
important that the commercial materials not structure the
content or activities in the strategy. “Rather the strategy

. should be structured by the professional staff and the com-

. mercial materials fitted into tqi strategy.

.

e Conduct Conceptualization Conferences. This is a crucial
step in creating effective strategles. It is through the
conceptualization conferences that specific objectives and
content are determined -and that the activities to be useéd
in the stratégy are identified and briefly described. - A
conceptualization conference should be*held for each of the
major segmeénts of ®he strategy, and professional staff, both
cenfral and school, as well as students and community *
members should be involved in the conferences. After a

. conceptualization conference, a detailed outline of the

) conterity=a get of performance objectives, a comprehensive

"list of possible activities, and descriptions of the
most appropriate activities are cdmpleted. ’
i Lo // ‘
‘e Set ahd-Verify Format for the Instructional Materials.
One of the most important and least-thought about steps
. in curriculum developmeéent +s” establishing a format for
. materials: A good.deal of editorial and revision time
will be saved if a.usable format #is established before
detailed writing, iF completed. Decidi@g on the top;cs to
_be included in the materials, the organization and-
‘sequencing of the topics, the level of detail to be achieved,,
the types of materials to beglncluded for Hpth teachers and
. . studénts, and visual appearance of the magerials should be

¥
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and ust of the materials when they are completed.

. )]
® Prepare Curriculum Writers. Having established the specifit
o content objectives and activities -through the conceptualiza-
tion conferences and having set and verified a format for
the instructional materials,’;he‘next important step. is to
prepare the writers who will detajl the instructional
materials. <The writers should bé well- schooled in the con-
cepts to be covered, the objectives to be attained, the -~
format xo be used, and the editorial style that wili appear
. in the final materials. The preparation’ should include
X - practice writing with Yeview and comment by the editorial
staff who will work with the materials. The goal is to .
. prepare, the writers so well that little editorial and
revision work will be nedded prior to pilot testing the ’ |
materials.’ It should be emphasized at this point that . ‘
commercial materials can be interwoven with materials that |
|
|

’ |
. CLon L
T P . . 4 e ’ o -

. . ! L ’ R |
L \ o . . .~ , . - !
established before detdiled writing begins. Samples of the - ~ |

N instructional materials should be.prepared_and reviewed by . ’
‘/\ " the people who will use them. Adjustments to the format O ‘
J , Subsequent torthe review will help guarantee acceptance ' {
\
1

are created for a given strategy if proper permission and
éredit procedures are used. Use of commercial materials,
if they fit, should be encouraged. j)r -

. ® Collectsand Edft Manuscripts. Having prepared the
to"do their work, this step involves' making specific
. .assignments, scheduling the work of writers, collecting o
- their work, and editing-the manuscripts into final form. -~
. . . . £
e Complete the Final Preparation of Teacher and Student
Materials. This step involves completing the design and .
layout of- all teachers guides-and student materials including
doing any of the-illustration,associatqd with the maferials.
It also includes completing any photog?é hic work necessary
and doing any ‘recording required. When g%is step is completed,
the originals of any printed materials, visuals, and éudio
portiQns of the program should be available for reproduction.

iters

. b ’
e Duplicate and/or Purchase Materials and Supplies. This final'
step in the development phase ifivolves having any printed
materials duplicated, duplicating any audio-visual materials
. that have been created for the "‘program, purchasing any commercial
- {f”«métérials that have been incorporated into the- program, .and
- purchasing all of the miscellaneous supplies and materials
needed to conduct the pilot test of the strategy.. ‘No-detail
should be left unattended in this step. It is extremely
iﬁportant that,all of the materials and supplies be available,
in order for pilot testing to be accurately conducted.

.

.
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Pilot Testigg The purpose 6f pilot testing is to discover whetler ° *
. . or not the activities and materials are appropriate for the inténded >
- student and staff audiences. Throtigh pilot testing it z?’possible to
find ‘out if ‘the materials are easily usable, interesting, and valuable
" v . to staff and students. It is also possible to find out if the activities
" and materials are interest1ng to Students and whether or not the students
can successfully complete the activ1ties as designed. The data to be
collected during -pilot test1ng ig pr1mar11y formative in nature. ThaF
.+~ 1is% the data should reveal any weaknesses or inconsistencies.
secondary purpose for pilot testing ‘is to, discover how to correct the .
deficiencies. Another secondary purpose for pilot testing;fa to discover C
.- whether or mnot students accomplish ihe intended objective . - ’

. . ‘2 \
. Field Testing. The major purpose of field testing is”to discover
whether or not the program causes students to accomplish the intended ..

objectivest— The nature of ‘the data is summative. That is, the data .
collected should be primarily student performance dkta, and they should o
reveal the degree to which students, achieve the objectives. *A secondary
‘purpose of field testing is to reveal any additional’ minor adjustments i

- that should be made in the program to make it\ even more effective int .
delivering upon #he objectives. ‘Information from'field testing should
facilitate ‘decisions on whether t? and h9w to install the strategy.

v -

~ Installation. Installation is the final step in the curriculum':l,

.

. & - development protess. The pur os“is'to~install the strategy in the '

classvodm, schools, or school districts involved in fhe development
process. Installation should cause the strategy to become a permanent, .
regular part of the curricular program. Imnstallation mgy be a uinor’ . ,
process if development is taking place in & single school or &d very .
small school 1;strict. It can be "a major ‘undertaking, if development is .
taking place ih a large schoo® system or a group of glhool systems
~ . involving several schools and mdny teacheXs- students. Installation
v is a critical step in making the'strategy permanent. If installation '
is poorly done,.the strategy may become one of- a number of fads that .
’ - ~ Jcome and go in educatlon. If installation is done properly, the strategy
' \ will|become a permanent part.of t e @urrioulum program for students, \ .
— Several steps are 1mportant in 1n§ta111ng a new, and/or revised, strategy. S

’ .0 Plan the Approach Planning and - organization for installation
is critical. Assembling all of the instructional materials . .
needed, determining and providing in-service preparation for

- , staff members as required, and scheduling the installation .
so that it agrees with the resource§ available to the ﬁchoolrr . M

. or s¢hool district .are all necessary. The installatio plan “
should be reviewed by administrators and other staff membérs
and approved prior to beginning-the installation.

o .. Scheduling Installatipn. Determining e\pctly when the'
v A installation will take place is also impprtant, Installation .
should be done in only a3 many schools as can be suppor%%d
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at a glven time. -Specific scheduling will be determined
by staff aviilable to conduct in-service, resources
available to.purchase materials and supplies ‘needed, and
‘readiness on the part of school staff members to receive
and install: the stpategy. . .

e Monitoring and Troubleshooting. As a strat€gy is installed
in a school, it is necessary to have personfiel available to

monitor the installation dnd to work with staff members in \
»

solving any minor problems associated with installation of
_the strategy. Asking school staff members to install a .
- program without adequate supervision and assistance will .
.result in disenchantment with the strategy and failure #n
. % 1installation. It is only after ‘the installation inga,

particular school is complete’that supervision and assistance

can be-reduced. - .
Ny

L ~

A curriculum development.process that results in, lasting change
in the nature of an instructional program is difficult and time
consuming. Instant change is impossible. - Adequate time, resources,
and involvement are essential to achieve the overall goals of career ,
educatipn. , ‘ . . .

.

Curgiculum Pregiggets

By far‘theé major portion of the products developed by the New ,

' Yark State career education projects are curriculum oriented. The

Y

¢

s
/

.ﬁrodudts'genenally fall info three categories; products

that tblluhow to develop curriculum,lteaCher-madeocurriculum materials,
and guides to commercially available career education materials. One
example of the first category is Career Education Infusion Techmiques
for Instructional Units. The listing of exemplary materials in the

second category is long.- It follows:' _
Lareer Education Infusion Models: Special Eduéation, K-8
Career Education Modules . . . :

Career Cluster Planning Guides
‘Career .Education Teachers' Guides

Niagara-Mohawk's "'Career Wagon" .

Life-Centered Curriculum . .

What Would It :Be Like If...Christopher Columbus Discussed

.Ol..ﬂ..

v

J : His Life,.His Explorationg, His Discoveries With You?
v -

Products that describe commefcial materials are Resource Guide to
Commerc&ally Praduced Career Education Teaching Material; Preview
of Occupational Films, Career Education Resourte Materials, and
Encounter:~ Individuals and Their WorK.  All of these’'exemplary
pfbducgs are described in Apperdix D. o ‘
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GUIDANCE _ ,
> / . ' (

If caréer edncat:Lon is to%e'comprehensive, it must ﬁvolve all
subJect areas, all school personnel, and all, available community

. resources. A comprehensive career education program would link learning

in school to living and functioning in the world outside the school
building. Ideally, this type of effort would enable students to emerge
from formal education with the K insight, skills and goals to begin .
working.toward :a satisfying, productive career. In order to "facilitate
, career deverbpment through' the educational system, the school guidance

departmenzrmust play a pilvotal role.

A3

- In mdst schools today the "guidance program provides three areas
of counseling services? educational,?career, and personal-
social. Educational courseling encompasses current course planning .
as well as information and planning for future academic or skill training.
Career counseling assists students in assessing their interests, valués,’
and aptitudes and in relating these characteristics to existing career

- opportunities. Personal-social counseling guldes students toward ‘
more successful interpersonal relationships through the development
of better feelings about ‘§elf and others* c, \.

In order to accomplish these tasis,_the individudl counselor is
usudlly assigned students -on a case-load basis. It is not unusual
for a counselor to be assigned three or four hundred students. Students
are grouped with counselors elther,on a grade level bdsik or alpha-
betically across the secondary grade levels. Such arrangements are
found in both. junior and senior high scheols. However, elementary
school counselors act as generalists. They answer all tounseling needs
of the entire student body. . o .
. . - . * v
- T ‘ ‘ -
Because of the wide range of counseling and.administrative P
responsibilities assigned to counselors and because of the heavy '
student load, it is virtually impossible for counselors to reach <\\317
students for coimprehensive career guidance and planning on. an individu
basis. Therefore, the newer directidn for counselors at_ all - levels

~

. points towards more. involvement as resource persons to classroom

teachers. Counselors can guide and advise teachers on ‘the best methods
“of %pproaching problems arising within their classrooms. Counselors
can‘also share their special skills-with all members of .the school

staff in areas such 4s behavior {nodification, values clarification, group
dynamics and interests and aptitu testing It is throdgh service .~ .
as resource persons-that counselors can extend themselves and fulfill

thé career guidance and planning needs of a greater number of students.

-
‘
-
oo hd

\~Relationship Between Guidance and Career Education

N

There are many similarities between guidande and career education.
Both recognize the need for persongl-social, educatidhal, and career
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counseling. Both affirm the need for growth and maturation of the
whole person as a fouadation for career development. Guidance ‘and
career education recognize that career development can be attained
“only through its interrelationship with personal-social developmeﬁ;. -
It is these two major developmental areas that cause individuals to
move toward maturity. And finally, both guidance and career education -
recognize thaf the process of facilitating student career development
,must include career awareness, exploration, and preparation along with :
interest, apﬁitude,and'values clarification, decision making skills, and
e ability to pursue a satisfying career.
— - .
There are also"severaI differences betwgen guidance-and career , °
education. Perhaps the best -way to distinguish the difference between g
the two is by considering guidance -as a service and career education as
a concept. Guidance provides sergices as they relate to personal- ‘ \
social, educational,and career counseling. Career education is a b
much broader concept that™involwves activities throughout the curri¢ulum
‘asgwell as within the'communitiyoutside of ‘the school bhilding. Career
education is rooted not only in the career development process but also
in the teaching-leatning process and extensive use of commurfity resources.
All of the above areas contribute to .the total preparation of individuals
for productive and satisfying lives. . . T

. e )
Role of Guidance Staff in Career Education - . s
—_ -

LY

, The development of a"comprehensive career education program-in
gchools demands the, commitment and involvement of the entire school
staff, including teachers, counselors,“media specialists and librarians,
and adminigtfaters. ‘This section will address the role of courselors
and other gdidance~personnel 'in career’education. ¢

4

1
Resourdes to Teachers. I recent years, counselors have been abi% -
to serve as“rglource persons to classroom teachers and students, -
The assistance they provide to instructional personnel may include
such items as joint plannihg of classroom experiences, periodic « °* )
. appearances in the”classroom, and conducting short and§long term
-career development units in cooperation with teachers” . An example of
a joint planning effort is counselors cooperating with social studies )
teachers to plan for tle integration of job market data into their , .
ongoing social studiés program. The, sbcial studies teacher would
actually copduct the instructional experiences. An example of an
occasional appearance is counselors making & two-day ‘appear.ance in
classrooms to discuss the result of aptitude testing with high school
juniors. ' Cotinselors can also plan ‘and conduct instructional units -
in cooperatjon with teachers. An example’ of ‘this is a high school
guidance staff cooperatipg with the‘language arts teachers to gain

saccess to sophomore students %n the required communications course.

The counselors planned-a career development program lasting one period
per week for 16 weg}s and actually conducted the-unit ‘within the .




. language arts program. Thrs type of participation bx the counseling ke
staff was of benefit to qbenianguage arts teachers because it provided
- } additional time for the language arts teachers to do 1ndividua1 and N

. small group work for the sophomore students. ' .
" Development of Commumity Resources. THe counseling staff is in R .
- an ideal position to build up their role.as the liaison between the

school and community resources. Counselors have the flexibility within
o . their daily routine to make contacts in the community?- And ‘some of
their daily functions, sich as job placement; require that contacts .
be made. The liaison role can be built up by counselors participating
in commun1ty/c1t1zen adv1sory committees, service clubs, Chambers of
~ Commerce,.and profess1ona1 and trade dssociations. Involvement in A1l
community organizations will open ddors to participation by\ students
; in community activities and part1c1pat10n by communlty resource personnel
in school activities and experlences. ‘ LA -

1
a

m~Career Resource Center ' .

A - A career resource center is\a critical part of a comprehensive
career education progmam. ‘Counselors, in cooperation wvith_media e,
specialists and librarians, can provide’the leadership in establishing -

o’ ( and operating a career resource center within a school or schoel ) -

district. The career development of individuals can be facilitated

# - ;by a career resource center that suppoxts curriculum efforts, guidance

services, educational place ent, a (’;eﬁ? lacement. Examples of items" -
that support curriculum ac ivities/folfow: : -

. X /) ‘ e . information to facilitate community 1nv01vement experiences 4
. é - (list of places that allow tours and, field trips,” lists ~,
g T ‘ of places that allow short and long term internshlps and -

“e B lists of speakers); , N s ’ .

T, ' e audio-visual 1nrprmation (films, tapes, records,’ slides, ) _
transparencies, filmstrips, video tapes, displays, and

other items), .' © T 2 4r/' '

- e printed material (Dictionary%of,Occupatioﬁal Titles, U. S. .

Census Occupational Classification, Job ®uide for Young - T

Workers, Counselor's Guide to Occupational Manpower Information,

Encyclopedi® of Job Descriptions in Manufacturing, Occ;pationa]‘

Outlook Handbook, Career Guide :for Demand Occupations,

. Standard Industrial Classification .Manual, Career Opportunitieg,
Armed Services Guide, and other items).

LY ~ . . .
. In addition to the items listed above, two other items can. be of . .,
. " asgistance to'guidance.personnel. They are: l. ~
N e ¢ ™
5 = 3
o test data (aptitude, interest, achievement personality
and other tests); I LN
. p _ . .
. / ) . > .,
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. e cumulative records (attendange, health, famil&, grades and

- ‘averag es, courses, work and careey experlences) . »
T l: ~ . ) af/
. Several other jitems can assist in educational placement effhrts. The ~

listing follows. . ! . . T
° general printed materials (AccTedited Higher Institutions,
- Accredited Institutions of Higher Education, College Blue..
' : Book, American Juhiof Colleges, Colleges Classified,- Directory
N of National Associations of Trade ahd Technical Schools, 3 e
" " Directory of Vocational Training Sources, Guide to College , -
- } Majors, A Guide to Organized Occupationalgfurriculum in -
Higher Education, Lovejoy's College Guide, National Directory ) 3
of Schools and Vocations, New American Guide to Colleges,
-§.0.S. Guidance®Research. Information Booklets, and Techn1c1an .

] > Education Yearbook); ° 0 - ¢ .
FEEY ’ N f -\. ) ) el
“« e college catalogs (programs available, entry Tequitements, . N
costs and fees, scholarships and other financial assistance, .
and ‘general descriptions). : : A

A}
4 .

"Finally, seveXal items can be of assistance in job placement. A

listing of someé items follows: N R
. * . .;s\‘
e lists of job requirements (attitudes, traits, interests, .o
. % ab11it1es, and otheraitems), . . Y
, - - '. hd ~ .
1Y
. "o  labor force information (size, composition, demand, locatlon” ' < <
sex, age, distribution,  and grouping); . ,, ‘ )
. . 5.3 - .
LI 4 TN
° labor market projections (work trends, labor supply, population -
changes and projections, and needs for goods and services), O
- R N e’
. N, -
e information‘on essential and critical occupations; P N
" e lists of part time and full—time JObS available in the .. .
N ' community, v ° r cu" . s e
N e descriptions of local and state departments of employment b N ’
© .+ ' services’and procedures. \ . T S
o, Individual Services. The counseldr must .continué to provide - .
_ individual seryices in the areas of perSpna}-social, educational, and .-
. career counselingg It is critical.that stldents have a person who _ . ° ¥ cm
- can assist them i!bsolvinfﬁpersonal as well as career planning and ,
development problems., This has been a strong component of/gﬁidance
programs and must continue to be so.’ o
- L) HEEE ‘- ' SR . e
‘\&.‘ N 3 - M . . ’- . \‘«:
‘Processes for i%i@bving'a r Guidance Program T . Ty
. . co . , 4 Y ‘ -
Guidance and counseling programs are, ongoing in virtually every -
: 28 35 . .
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‘school district throughout the country. Because of this fact, the task

is not te create career guidance programs, but rather to .improve existing

- guidance and counsellng programs. The processes necessary for improving
exizting gu1dance and counseling programs, are not disgimilar™from the

processes elaborated upon in the currlcf r.section. Details from

the curriculum development processes shayl be adapted as the following

steps are taken to 1mprove guidance and counsellng prdaxams. o

-

r " ® « Conduct a Needs Assessment. Through the needs assessment;

student, staff,and commupity opinions about the need for
various guidance services can Fe discoyered. Additionailly,

the ongoing program can be studied to detePmine which‘of the
needs are being served currently, “The needs’ assessment should
result,in a- pr10rity listing of important needs for guidance
services as well as a comprehenslve descr1pt10n of  the services
currently offered.

- -
«

e Ser Priorities for Tmprovement. With the prioritized list
of needs and the descrlptionuéfbcurrent services; it is possible
to deteriine the needs areas that are being served poorly.
The high priority need areas that are unfulfilled  should
become the priority areas, for improvement.

. *

-t

e Design Improvements. . After the priorities have been established,
spetification for the new services, should be prepéred. The

- ,specification should include the major purposes of the service,
the organikational and operational details of the service, the °
audience or audibnces to be served d the resource§ necessary
to provide the serV1ce. - 7n . ,

- - >,
4

e Assig_,Responsibilities for Action. Changes and improvements ~
in guidance programs will not happen. unless taff menbers
are assigned responsibility for.making the changes and
improvements. This may involve; changing or ewven droppiﬁg
* some of the usual responsibilities ‘assigned * coﬁnselors, '
such as individual counseling-with problem gtudents and work

. on constructing school scheddles.' If the newly identified
priorlty services are important, the changes’in current
. assignments is justified.: ”}j&g T

o

e Complete the Task. This stepvis where the assigned pérsanel
apply .resources to establish and provide the newly identifidd
*priority service. This is comparable to the development phase
in curriculum. . . Q-

» - . .
re? °

Evaluate Results and Recycle.. Any new services should s

be provided .on a pilot basis first. Evaluation procedures )
should bé established to determlne whether or not the serviee
as designed is fulfilling the neads identlfled Modifications
to the initial version of the service may be necegsary in
order to make it function effectively and efficiently.:

- Ay} »
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The guidance staff must play a pivotal role in career~education.

Currently offered guidafice services must be studied ip’conjynction with

the career development needs off imdividuals. Current programs must be
1mproved to fulfill the career development needs of students even if -’
this means dropping or modlﬁylng some currently offered’ services and
relieving counselors from some responsibilities that .they currently

havé. it : -7

3
N

Preducts for Career Counseling

hd . : & ! .
Some career education projects-have Wlaced an emphasis on guidance,

. ' He

Development of and improvement of career coumseling programs has

been given some priority over the past several years .in New.xprk State.
]

and counseling and have produced-sozg exemplary Rroducts. The following
products will be of ass1stance to others who want to imprové or develop
career guldance programs:' Career Guidance Needs Assessmgent of Rockland

County, Career Guidance snd Placement in a Career Education Program, and ’

Career Guidance in the Classroom. Descriptions of these products are

found in Appendix E. -

®




‘IN-SERVICE . o ci
‘Ks~ S 3 ..."’ 4 - o e
. . - ' .
.In-service programs are critical in gaining the staff involvement
in delivery of career education to students. To meet the needs-of the ' N
! diverse staff ﬁopulation, in-service ptograms must be phased. An initial
. phase is that of creatihg awareness of “the career education concept.- .
This is the stage at which staff members are exposed to the benefits of -
. N career education and are broyght.to.a level whepe ‘they are willing to
B begin 'exploring the concept,- The second phase is an exploration phase
* where staff persdnnel begin their involvement on-a very limited basis. ..
- . They try a few activities in the classroom, have a few stydemts come in _\
to their business establishment, or generally became invelved in a very
‘- limitéd way. The third phase is full participation by staff members. .
This means that individuals not only recognize the benefits and have ex- to.
plored a few activities, but they now(know in depth what career educa-
fe tion is about, understand the career development process that qll pers
T sons encdunter, and have fully.impdemented- career education experiences T
into their ongoﬁpglprograms. . v )

- [ . -
N .

. . &
_ Career education must provide the assistance needed.by all of the
- career education team members. When leaving. a comprehensive career-edu-
cation in-service program, professional staff members should have ideas-
* about what should happen because of career education, the praducts that
__they need ‘to deliver career educatiomim the;r setting, and the services e

needed to support their program efforts. . .- .
. ' 2 .

\ ‘~;n=Servi%e programs should take many forms. There shou}d be meet~ - (

] ings to cause awareness-of the concept and to promote interaction'among '

< - - .. professionals and community personnel. -There should be workshops in, '

which career education team members becofe dinvelved—in detailed-planning

. and development activities. wWn-servic programs should include demon-

- strations by outsfianding personnel in school and community settings. And »‘
finally, .in-service should extend into th 'specific setting and provide

. needed‘support and service within that setting.: Observing and criti-

-~ quing a classroom teacher by a cageer education specialist, a. 30-minute

discpssidh between a teacher and a community resource person, and a

career éducation specialist Supplying new career education-materials

are all examples of this form of career education in-service, .

- . N -

4

«

~ - . ,
And—finally,{career éducationlin—se;vice programs must have ade--
yd quate depth if they arp to Succeed ¥n reorienting school and communityw.
staff members, ome career education in-serviece programs should .presert
a very general background, the benefits of caredr education, and very,
simple startey activities in which teachers can become invelved. But
. this level depth is not ‘adequate if career education }s to rgmain and .

%E]{I(j :: . ' . ‘ ; ) .‘ - l , \ >
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grow after the initial glamour and extra ‘financial® support is no longer
lavailable. A full understanding of the career education concept along
“"with its supporting theories and evidence are essential. Going béyond
the simple starter activities to activities and strategies that pervade ..
the school experience and provide &tudents with adequate exposure and .
partieipation are necessary. And finally, full belief in the benkfits -~ .
-———of career education and the necessity of careér education for all youth
regardless of their career ‘goals and aspirations must be atta1ned through

. «. in-service programs. - Tt

— ’
B The remaindér of this chapter on’ in-service education will be de- )

| voted to three topics. content of ih-gervice programs, audiences for in-
y service programs, and processes for establishing career education in~

service. _ . - ‘
,’ 2 *
* - (Y .
} s e * \
Content of Career Fducation In-Service Programs \ .
: - » . - '
- @ Career education in-service programs have been ong01ng for well over
five years. They have'been aimed .primarily at phase one, awareness .of *

career educatlon,and phase two, beginning exploration of career education
activities. Insservice programs must now begin to mature and add depth °
. and scope to the, content of the programs. , The content of in-service pro-
grar$§ will vary accordlng t6 the level of sophistication within a school
system and community. However, every in-service planner should considek
-~ a,full range of possible content as progrdams are establishéd " Brfef dis-
- , cussions of several content areas. follows. ° w« Ty

>

ClNeed for Career Educ{};lon. This content ca.cego’r?’x:l ; hould include a
study of the conditiong tht point ‘up the need\for chanpe in our educa- \
tional systems. _The’ factls that many persons who leave schools are defic ent in
basic academic skills, that students fail to seé¢ meaningful relationshig%;ﬁgb
[ between what they learn in school and what they do when they leave schid '
" that the educational system Best feets the needs of those few students who .
will betome college graduates, arid that many persons leave,both secondary
and collegiate levels of education unequipped with vocational skills, self-
understanding skill¥, career decision-making skills, and inadequate attitudes -
* toward work .are refleétive of the’conditions requiring educational ,f
change. A study of the-need for career educatLpn should also include
a look at the'evidence which suppofts the conditions requiring change.
In addition, the facts that 30,000 types of jobs will be available in .
—1980 as.opposed to 21,000 today, that” BV the'year 2000, two-thirds of _ ot
- today's kindergarten students will £ill jobs not in existence today,

» 4 -
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and {hat thg demand for un killed laboer has dramatically declined

according to. reseaxch studiés miist be included in in-servicnggogramsn -
The potential dbenefits of a Ccareer education program should‘alss'be
inclgded in an in-service program. Benefits such Es redudded dropout h .
rates, higher motivation on thenpart of students, greater percentages
of people with.career ggals and direction, and greater support for _
education generally should all be introduced and thoroughly considered.

; ’ . .~ .

History: of., Career EduéatﬁOn: This. section of an in-service pro- ‘;‘“,

gram should b¥gin with a study of the routes and foundation® of voca- :
tional education. This study can go back into the early centuries t0 -
look at the conflict between practical and liberal arts education. ‘
Coming through the ages, it is possible to look 2t the role that work
-has playgd in varjous societies and the methods. .arffd " techniques that
-have bgen used to prepare indfviduals for their work. In more
recent’ years, ‘it is possi “to study the development ofavocational
education as a program that, prepares individuals for spécific occupa- . j@&
. tions. And finally, it is possible to -look at the emergence of career’

education as a concept.that embraces, vocational education-but is much -

greater in scope and content. A’ study~of the formulation of the term ' "oy

career education, the early career education models, and the current

thinking about and movement of.career education‘is poqsible ' :

S 8 -

Processes for Establishing €areer Education. The 'processes for -
establishing- the career educatien conceptwithin an educational system . -
and its surrounding community is a topic of extreme importance in ‘in-
service programs. Processes for planning, curriculum development in- .,
"service programmings. monitoring, and accountability are agll 1mportant (r‘\\xiﬁ
processes for inclusion in an ‘in-service program.

.- — P . .
-~ Strategies and Attivities for Career “Education: This 1s'another
extremely important and perhaps the most commorr topic for in-service
programs. This content area should deal with the nature of career edu~

cation activities f ul%zfange of individuals. Activities for-young

children are as importan tOnconsider .as are activities for older stu-

dents and adulgs. It is alsd important to comsider- activities that

introduce students to work: and all of the associated concepts as well

&s those useful in introducing students to self-assessment and values
clarification,” career planning techniques, and career ‘pursuit skills )
such g finding’ work opportunities, applying for 'worlk positions, and - \L:;

t ' LY

being successfuf in work endeavors. i _ , - . - P

v,
. ’ C Yy

Career Education Instructional Materials.® This content area is

critical in an in-service program. Participanﬁs in in-service programs - | 9
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~ should be made aware of as many dnstructionzl materials as possible, y .
Participants shoyld be introducgg to exemplary teacher-made materials ’ L4
that take the form‘of cerriculum guides, instrugctional units, and stu- '
dent activities. They should also ‘be intrpduced to a full range of
high quality.commercial materials. Audio-visua® materials, such as ¢
films, video tapes, filmstrips, and slides, as well as printed materials,

_’ such as pamphlets, booklets, and books, should be introduced and studied *

e in depth. There is alse a‘wide array of publications from the govern-

w

. ., . ment.’' Publications,'such as the Dictionary of Occupational Tit]les and

the Occupational Outlook Handbook should'be.included in an in-service
. program that deals with career education instructional ‘materials.

© .t ‘e

* o
.

f» + Community Resources for'Careéer.Education. .As has been mentioned,
;it is impossible for educational staff members ‘tggdeliver a full career
education program’withig the boundar es formed by school building walls.
the school to' ihclude: the .to-
taliti of the éurrounding community. Community resources are critical
-and a study of the potential community resources should be inclyded in
an in-service program. Looking at the types of community resources
that ‘are available, the types of experiences students may encounter in -
_ the community, the procedires for organizing and utilizing community K
' resources, as well as the products needed to facilitate use of community .

resources are all important in in-service-programs. .4 ‘ - >
- a . ‘ .

.

[ i

Education. This in-service ‘topic should deal ..
with the role of guidance and counseling personnel ip career education. . -
, Included under this' topic $Hpuld also be a'sﬁudy of the relationshiE -7
between guidancé*and.counseli staff members, teaching staff membeys,
and community resolrce person§§2- Types, of career counseling programs,’
. . including group and ipdividual, should be studied in depth. _°
. -, s 1 N

»

. Adhpting Carder Education for Spe¢ial Groups. In order to meet the
need¥ of all individuals, it is hecessary to present special sessions on
. ho“td}adapt'Ehe general concepts of. career education.to sﬁecific& special
' groups. Groyps such"§§ minorities and the handicapped have special needst
that may not be met through typicaﬁ\career education programs. And career
educatioft programs should do as much as possible to reduce, stereotyping- ) '
~associated with career choice and pursuit. In-service sessions .should
be planne® that deal with specific techniques for delivering career eduT
cation to these and other sgpecial )
. - 4 . N _

. Ev;kﬁatiﬂg @ireer Education. WNo in-service program wouid be com-
‘plete without déa%ing specifically with the evaluation processes and ;
_rechniques. Sessions on how t5 evaluate and improve the processes used o

or implementing career éducation] the content of career education, and

student outcomes for_career;gﬁugatipn pnograms are all necessé%x“ -

‘populations. . ' >

s

o
—

. . . :@\ - . . "ﬁﬁ ~ —
The content of in-servicemprogtams must be well planned and go far
beyond a surface treatment .of a selected few of the content areas de-

scribed above. Phase 1,(awareness) in-service can be reasonably shallow. >
v ] -
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on“some topics. But in order to gain full staff understanding and par-
ticipation, in-service programs must go far beyond training in a few
classroom strategies and techniqugs. Career education-team members

% must be fully educated felative to the career education concept. They'
must fully understand thé need for and background of the career educa-",
tion movement as well as have a firm understanding of ho¥ individuals de-
veYop theiw careers and the .strategies and techniques for facilitating
‘indivual career developmeifit. .

* .

Audiences for In-Séryicé Programs

In-service planners should consider including all of the above con-
tent areas in ‘their programs. However, the specific topics’ to be in- ’
cluded as well as the focus of the in-service program and the level .of

. depth relative to a part1cular topic will depend upon the needs of the
“ audience for which the program is being planned. Most- +n-service pro-
‘grams have been planned to meet the needs of classroom teachers. They
deal primarily with a brief ‘review of the need for career edusation and -
activities and strategies for use in the classroom. In-service planners

. must now become aware of a more diverse audience. They should consider
'all of the staff and resource persons needed to implement a career edu-
cation program fully. In planning a comprehensive in-service program,
planhers should consider the following personnel .

° administrators, including Board of Educatiqn members, superin-
»  tendents, principals and other building administrators, and
staff admifistrators such as curriculum 'directors .and coordi-

na ;
tors; -

- -

e teachers, inclyding pre- schoe@selemehtary, secondary, and post-
, secondary'teachers in all subject &areas;
e guidance personnél, including directors, counselors, psycholo-
gists, and psychomotorrsts,

'/ e librarians and instructional media specialists; K

~
R -

e community resource persons, including work experience site -
supervisors, speakers, and otherjcommunity'volunteers'
/ ®». parents; , ' : . -
‘:- students. ' . o ..

. N ’
o J

A-well planned in-service program will take irto consideration the
audience as well as the eontent of the program. The needs, interests,.
and capabilities.of the target audience should guylde selection and de-
velopment’ of the topics to-be included in”any in-service program. *

‘v
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. Processes for»Implementingvzp:§ergic§_Programs

- -
-

Pranning and implementing a comprehensive.in-service program is
similar to the progess used for planning and implementing instructional
activities for students. That is, the in-service.plannér should con-
duct an overall needs assessment apd prepare an overall in-service plan
that deals with all audiences and all content areas that are important
to career education in the particular district and surrounding community.
Subsequent to creatlng the comprehensive plan, in-service planners should
set priorltles in terms of target populations and objectives, and then
systematically prepare and impleﬁent programs according.to the priori-
ties established. If the priority objective in.a given school district
and” community®is to Ccreate an awareness of the need for.career educa-

//\tion on the part of all school staff members, community resource per- -
sonnel, the community at large, parents, and students, the planners should
design a campaign to accomplish the specific awareness objective. If
a second priority is to get elementary teaching staff members to try out
selected career education activities, the planners should design a pro-

. gram that will specifically accomplish that objective. In-service plan-
pers should proceed from priority to priority to establish a comprehen-

.« “sive in- -service program. Specific procedures ‘for planning and implement-—
ing comprebgnsxve iﬁ_yervice programs will be discussed briefly.

v 4 .
.Conduct a Géneral Keeds Assessment. The first step in establishing
a comprehensive in-service program is to discover the needs of all staff
~ and community personnel to be associated with the career education con-..
cept. "~ It is also essentlal to discover the attitude of parents, students,
and the commurity at 1arge relative tolthe need for and support of career
education. The content of a comprehen ive needs assessment, includes both
attitudes, toward and knowledge of any and all of the content areas de-
Scribed above. - For example, a needs assessment should reveal attitudes
toward t need for career education, as well as kmowledge of the *
@ which supports the need for career education. A needs assess-
should reveal attitudes toward particular types of ‘career education
act1Vities ds well as staff competencies in deliveringsuch activities.

| A wide variety of techniques should be used in collecting needs.
“assessment data. Some;data.can best be 1lected through use 6f queg<

tionnaires while other‘data will require collection methods such as test-

ing, observation, and individval and group interviewing. The four major

considergtions that should he made in planning a“comprehensive needs

adbsessment are the questions to.te -asked, the audiences to be addressed,

“the resources available, and the data collection techniques to be used.

. Lo .

Establish Objectives and Priorities. Information obtained from the
needs assessment should reveal thesstatus of career education in a-given
lbcality It should reveal staff” and. community attitudes and knowledge
as well as staff capabilities to deal with career education stratcgies
and activities. The needs-assessment should also result in the in-
service planner knowing g¢he status of implementation within.the locality.
With the needs assessmenf data available, the in-service planner should

e
- , +

-~

et et gt =
»

@




- “ -

=

L]

~e

be able to establish priority areas for‘in*servicg programs, the audi-
ences which each priority area should address, and the specific objec-
tives for each of the in-service programs. For example, if the needs
assessment reveals that school staff members and the community at large "
have a relajively negative attitude towards career education and it re< .
veals that they are not acquainted with the evidence %hich Supports the -
need for career education, the top priority for in—service programs
should perhaps be to acquaint both staff members and the community at
_ large with the evidence that supports career educatiofh thus eliciting >
their interest & and support of the concept.. If, on the other hand,
the needs assessment, reveals that "there is a relatively positive atti-.

\ tude toward career education on the part of both staff members and the
community at large, the top priority should not be.to plan an overall
awareness program aimed at general audiences. In a third instance, the
needs assessment data may reveal a positive, attitude on the part of the
community at large but a negative attftude on the part of theoprofes— -
sional? staff. In this case, the priority/’ay be an awareness program
designed specifically-.to introduce.staff members to the evidence sup- . .
porting the need for career education and to elicit their support far
the concept. Thus, from the needs assessment data, it is possible to
determine all of the in-service programs to be delivered, establish
prior1ties among the in-service programs, and establish specific objec-
tives for each of the in-service programs to be deldivered. .r

Design the Programs. After the prggrams have been ‘determified.and

prior1t1es and objectives established, the in-service planners should
go about des1gn1ng the priority programs. Designing an 1n-serv1ce pro-
gram is no differéent “from de51gn1ng an instructional program for stu-
dents. Detailed objectives must be established, the strategies to be .
used in accomplishing the objectives must be determined, the resourtes
to be used in delivering the program must be identified, and techniques
"must be determined. for use in evaluating the success of the in-service
program. There is a great temptation when planning in—service programs
to avoid detailed, plaaning in favor of preparing scant outlines. This
temptation should- be overcome because the quality of the in-service y

' program delivered will-result in the acceptance’ and commitment that

individuals will have to the career: education concept. The in*service

_ program is the method of capturing} expanding, and using both profess-

ional staff and community personnel. It must be done thoroughly and well. R
. , .
Well planned career education’in-service programs should ‘have
written, detailed objectives for the program, a comprehensive,content .
outline, detailed description of every activity for every segment of
the in-service program, and a comprehensive 1isting of resource mate-
‘'rials .to be used in the program. The guide for dach in-service program
should have enough detail so, that the program gbuld be delivered by any
of a number -of individuals. * The guide shouild 'not be so intimately tied
to a particular person that the program will diminish if the person
leaves. Included in the in-service program guide should be the ra-

tionale for the program, the organizational patterns and procedures, NN
and the operational detafls of each aspect of the program. These are,
. - .M | . C L
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. of course, in addition’to the objectives and other items mentioned )
earlier, Preparation of the in-service program guide culminates the ‘ ’ .

Planning effort. .. . . ’ »

.

I

Organize and Conﬂugt_the_frggram. Th is the step in the imple-
, Mentation process that requires attually grrying out all of the pro-
cesses and procedures established during the planning segment. It in-
*  volves recruiting the participants, arranging for facilities and equip-
ment , collecting all of the resources required by the program, conduc-
. ting all of the activities as described in, the guide, and winding up
. 4 . the progfam by relinquishing spacé¢ and returning al] borrowed materials
and equipment. - ) . .

a - v

Evaluate the Results. The final step in implementing in-service
programs’is to ‘evaluate the results of the program. During the plan~
ning proce§s,evaluation procedures and instruments should have been
developed. Data should be collected to discover whether or not the
¢ . intended objective$ wére accomplished. The evaluation should take

place immediately after the in-service program is completed and it
should include follow-up studies during subsequent weeks, months, and
perhaps years. The specific nature of the evaluation effort will be T,
determined by the objectives of the particular program. If the objec-

J° tives relate to knowledge, tests may be in order. If the desired out-
come is commitment to the career education«concept, att1tud1nal measure-

‘ment may be appropriate. If skil} in delivering careér education ex-
periences is the objective, classroom observation may be the appropri— o
.. ate technique. The evaluation should lead to modification of the in- .

it ' service program to- accomplish desired outcomes better. ° .

" . This entire chapter has dealt with getting people dinvolved in the - :
career education concept. People have always made the educational sys-
tem, and people will make,or break career education as a significant _
concept.> Planning and implementing programs to maximize the' commitment
to and competency in career education is perhaps the mosts important: task
confronting career educators. In-serfvice programs must not only con-
vince educators and community persdnnel of the importance of career edu-
cation, but it must also provide critical personnel with the tools, ma-
terials, and support they need to implement the career education concept.
The success¢f career education is dependent upon well planned and well
executed in-service programs., P

. Products Resulting from lneService—Programs'.;'»rfr"""

.. e . * l
Planning for and conduct of in—service programs ysually results in .
some product. The products range in quality and -comprehensiveness from ) g
simple content outlines to detailed guides for in-service courses. 'Some ~
o _ districts have prepared guides that 1n§§%de virtually all of the criti- »

cal sectioms, such as objectives, stra ies and activities, resedrces,
and evaluation. Other districts have ddge far less. Examples of prb-
ducts that have resulted from in—service‘éf@orts in New York State qge' o

L T e . - »
.

.




O

ERIC

Aruitoxt provided by Eic:

i

.

) . - . L .
Y @ v - - ¢
::’x N ' - -
s 4 ’ ! :
Career Fducation In-Service: A New Educational Focus .Is Needed, Guide-
Iines for Orientation to and Implementation of Career Education, and
Caxeer ‘Education In-Service Course, Yonkers, Yew York. Descriptions
of these products aré'contained in Appendix F, . o
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A COMMUNITY INVOLVEMENT . .

P

]
’ b ‘e

* For career education to be effettive, a new kind of cqalition must
be formed to energize and broaden public education. The need for such
a codlition is“based on the: idea that we can no longer confine the
process of education to the classroom. Instead we should expand out--
ward into our communities; we should use the resources and talents of
organizationg'and peoR}e in every sector to better inform and equip
young people -and to help “eéducators in the total educational process.

A community involvement program must be designed to bring togéther
public and private employers, organized labor, education,and government
in an ongoing, collaborative effort to help young pedple identify and/('
prepare for, careers that will be rewardlng to-them. It must be designed
to give educators and students better access to the resources of our
community and to provide new opportunities for student motivation.

A community involvement program must be designed to provide a new
résource for overworked and understaffed counselors, help for adminidtra-
tors who are faced with a tough new order of management.prohlems,and N
a new resource for the classroom teacher who is confronted with the daily
problem of making educational exper1ence more consistent with the

realities of the environmene in which we live and work.

- A9

Sources . R .

. >/
» Traditionally,as educators have thought of cdmmunity resources

they have thought prlmarily of the private sector. That is, they k¥
have thought of private business establishments as, the primary community
resource, While private enterprise is an important community resource,-
it is neither the-only employer of workers found in the community nor
the only community resource ayailable to school personnel. As school’
personnel plan comfiunity 1nvolvemenq experiences, they should consider
at least' the follow1ng sources. e

_e® 'Private Enterprlse. *This would include retail outlets,
manufacturing establishments, personal services businesses,

5

 _instruction enterprises, banks and other financial institutions,'

agricultural enterprises amd-sther natural resource related
businesses, transportation industries, communications -
related businesses, and recreation and éntertainment
enterprises such as travel agencies, hotel—motel bu91nese
and others._ . . ' . . .

a

. ’ o <
o, Organized Labor. This category includes all major labor _ ',
organizations such as the AFL—CIO construction trade unions,
t . and others. . ' . ' .’

N .

. . B
" ..

° Governmental.Agéncies. This ‘category inclddes a wide array‘of ¢

Y
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. governmental agencies - .such as the legislature, state and
- ~ local government agencies, governmental supported educational
agencies, environmental profection agencies, health and welfare .
agencies, employment service agencies, and land use and -
- . . reclamation agencies, Consideration should be given to +-
” coe governmental agernicies supported at the national, state, and

‘ local levels. :

N

: \
e Service Groups. Groups, such as Rotary, Kiwan1s, and Exchange -

- ,;r . Clubs age included in this category. ) )
. ’.
” e Churth Groups. T 7 ' .
. \ , . — &
. e  Cogmunity Action Groups. .o A
. e e Professional Associations. JThis group includes the Natignal a
5 Management Association, Associated General Contfactors, '
! , . Society of Mechan@cal Engineers, and others. .

f/ In order to make community involvement experiences available to
students with widely varying interests and ambitions, it is essential
that community organizations representing all facets of the world of
‘ o work be contacted and organized for use by school persoinel. . i

.
. ‘ v R -
- - . .
- . . ‘ .

°

Types of Resources

- 3

’

The array, of. potential community resources is great. The spetific
resources that each agency is willing to provide may also be- great.

In, establishing a Tommunity involvement’ program, “school personnel
should consider asking community agencies for the following resources.

N o

. Printed MateriaISw Many companies have brochures and/or -
-~  booklets describing their agency, the.products or services
provided by their agency, and the people who work for»the
. ' 7 agency. o

-. - @ 'Resource Persons. Community- agencies may be expected to "

‘ provide individuals ‘to speak to groups within the school .
_to speak to groups in their establishment, to conduct :

~ . mini-courses, and to be available for intervieys by students. ;

v

e Stations for Exploration/greparation Experiences. This.resource
- : “includes places where individuals or groups cad: go into the

- commupity for a wide array of experiences. The. naturgnof the
.o , experiences will be discussed below. 71\

: ’ - o 5
oo ] In planning a community involvement prbgram, school personnel

.should contact and organize a wide range of comfunity agencies for
. the effort. It is also important that community agencies be asked
) ' ,ti provide various types ‘of resources ass indicated above.

-, . > —— a2
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Types’of Experiences . ' “ .Y 1

<

The two most common types of experiences involving community
resources tend .to be field trips to an ¢stablishment and having speakers
for classes or career days. While thes§ two are imporant type§,of ¢
communlty involvement experiences, fﬁeydfall far short of being the
most meaningful The follbwing lis describes many community involve—

ment experiences which can'be planned and conducted b{ischodl personnel N

I3

¢ Speakers. This category includes hav1ng individuals come
into the school building to speak td-a class or a- group- of
interested students. The dugation is. typically, one class
period and involves discussion of the speaker, his/her:
background, his/her occupation, and other pertinent infor-
mation. The speaker may coVer a topic as broad as a total
industry or the speaker may be as narrow as his/her_job. ’ /

o Career Day. This experience tends to be a total school
activity. Career days are organjzed so that various speakers
are asked to come at a common time &and represent the industry
in which they work. Students are .asked to select two or
three industries in which they aré interestedrand to attend
the sessions for the industries they select. Each-industry
representatiye usually gives a brief presentation on the
industry and®then students are allowed to ask questions about

'< v the indusgry. . . N R

L i 3
<

" o Mini-Courses. Individuals from community agencieés may be
‘ willing to come into ‘the'school to teach mini-courses related
L toy their occupatlon or industry. Examples of such mini-
. -courses include a short seminar on business management,
< . @ mini-course on advanced weldagg techniques, and a mini-
course on lifestyles, of artistsg,. . 'T
e .Field Trips. This is the usual type of: community involvement -
experience. It includes taking as many as thirty'students
to an establishment and having them tour the entire operation
, within a one or two houereriod

. -
e Intense Observatidn. This is an experience.where an individual
}[\ . orta Small group of individuals may be assigned to a company

.or to -a "department within a company forxgzﬁeral days to observe
~ and/or take part in the day-to-day activities of the agency or
y degartment., It involves several “full days of observ4tion .

and/or participatiqn. This gives, individuals an opportunity -

to explore #n depth the many occupations found within a company .

or a department\\ ' ‘

] Day_on the Job. ‘This ex nce involves individual students
being assignedsto, a person with whom they can spend a full day

on the job. Contact is made, the experience is organized, a

P
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day is spent on the JOb and his or her experiences are\shared - N
~ . with others at the school. ) - -
y i . e «
_ 4 e ‘Interview Trips. This involves an individyual or‘small group’
. . of students lining up several workers in one or more agencies
o intérview them about a particular occupation or group of e
. occupations. In this instance,, the exploration experience
Ll involves talking with people about their work as opposed to
watching them work, o .
e Internghips. Internships include assigning individuals or N
small _groups to a company or an individual within a company s

!{/ for a period of séveral weeks. . The time may be as short as

two weeks full time or may go as lon s one\EEmester. During
an internship, the part1cipants become involved in the daily -
. routine of the individual or®department to which they are
v " ) assigned. It is intended to be--a participatory experience‘
rather than observation onl¥. ) ¢
“ e & ! ‘ ’ S
] Part-Time and Summer Employment. This is. the'typical part-
time work,experience. That s§ individuals find emplayment
aftenvschool oft weekends, ) dué%ggathe summer. This type .
of experience should: be followed by an evaluation session . )
. to help parficipants determine Lhe effeBt ‘of the work
. experience on his/her future. Lt
. , s .
All of the ty es of experiences mentloned above'are feasible. -
- } . Only the imagination of school. personnel Timits the array of community

~

N

. . involvement experiences possible. . “O/ . ]
) Organizing Community Involvement Experlences .o » -
: Because commun1ty imgolvement experienceg requi;e partic1pation —_—
by individuals outside the school, *they take good deal of planning -
and organization. There are many steps ehat must e followed.'and many - -
considerations that. must be. made if a commun ty invdivement»experience . O
< is ,to .be successful. " The following step u;a be- completed as onega )
" prqpares for-a community involvement experie ce. . : . |
. e Planning the Experience. Plaqping for a community involve- - ,
ment experience-must incPude consideration for the purpose * ‘o
i . ..of the experience, the outcomes that, *students will achieve . -
. ’ ‘ because of the experience, the details of the experience .
~ " such’ad¥ the participants, time allocation, and cost, and’ how
. the experience will be evaluated. 7/ " s
_ e Organizing the Experience. Organizing the experience in- k
.. f ’ _ cludes making allNof the arrangements so that the commuhity
T / involvement experierce ca@ take plaCe. Contacting the i
] ' v commg@}ty agendy, identifyihg student participants, organizing o
- » . - - . . ) B
. 43'.".‘ T . .
e .5, o 7 O& . -
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transportation, arranging for facilities, arranging for meals, )
gettlng parent release forms, and arranging fof“ﬁart1c1pants

. to ‘be released from, classes ,are_all important as a community
s - involvement experience is orgaﬁikeq. . .
. . . .
e Preparing the Participants. ’ This-is perhaps the most critical
" task to be completed. It includes preparing both the communlty
agency and the scho®l participants. ' The commUultv agency
should be given instructions on exactly what tlie students are
. - to gain from tHe experience and. €xactly the type of information
that should be given to students. It-should- ‘be stressed to
communify groups that sales of a product .or service or sale
of a company is 1nappropr1ate. It should be stressed that =
students are entering the experience to galn information and

e

¥ 4 .

. perceptions about the world of work. _ Studehts should be

i ~ led to understand tﬁe purpose of the community<§nvolvement
-~ - R ’ experience. They should be assisted in formulating the questions
they want to answver as well as the exact pature of the experiences
they will encounter, If the participants‘are not properly
prepared, the experience has a minimal chance for success.

. . -

. & Conducting the Experience. This involves the-actual conducting
- : » of the éxperience, and includes such items as supervising
the studert participants, J[fatilitating introductions of
communlty and studént part1c1pants, conductlng perlodlc
seminars to monitor the progress of the éxperience, and
assisting 1n the solution of agyﬂproblems that. occur dutring

the experlence.' e

H

. Evaluating the Fxﬁeriénce. Every community iozolvement~
experience shou}d be evaluated to determine whether or not -
it should be conflnued aﬁﬁ/or modified. The evaluation ~
should include stqgent perceptions of the value of ‘the-

. J exRerlence, community participants’ perceptions of thé value

T -of the experience, -school persomnel’ perceptions of the

., ' : value of the expérience, and assessment of student

' achievement following the experience. The evaluation may

o lead to continuing the’ experience a&s vt is, modifying the-
_ ‘ experience to.maké it even more benef1c1al, or elimlnatlng
. the expeolezss#/ ‘ - K . - i

W e e

The above steps have been routlined to provide some insight into
tge effort requ1red to brganlze and comduct a community involvement.
experience. Edch step should be done thoughtfully, each contact should
be made garefully, and each experience should Be well planned, well
«executed, and well ®valuated. The community is full of resources. :
Through community involvememt experiences, the education of young )
people can, be enhanced gneatly. The ¢ommupity is open and wil]ing to

s ' . cooperate, but the community must be dealt with 1n a thoughtful, well ,5
planned‘manner. . S g —
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Ptoducts to Facilitate Community Involvement

14

Organi21ng a large scale, intense community 1nvolvement program
is a big task. It takes cofhsiderable planning and organization to
make such a program func¢tion smoothly.. Several products have been
developedgthat will help individuals organize and operate communlty

involvement prdgrams. - :
™,

'] Coffmunity Resaqurces Clearifighouse Publications;'This grqup of
Sublications provides a description of a comprehensive '
community involvement program. They have information for ’ "
community organizations that provide.the services as well as
information for school personnel who would use the community

. resqurces. This category of publications typically includes
procedures and forms for recruiting and cataloging community
_resources. It also includes procedures and forms fer school
personnel to use in requestlng_the use of, communlty resources.

ComﬁunitziExperfence Planniné Guides; This category‘glves a
detailed description of how to plan’for a specific type, of
community involvement experlence or several different types of
experiences. These pub11cat10ns typically give .instructdions .
on how to, identify community resources, how te prepare students ve
to take advantage of community resources, how to prepare -
community resource personnel to work effectively w1tp students,
how to organize the experiemce, and how to conduct and follow
_up after the experlence is over. -

> ’ N s
Community Resou‘ce Lists Publications in this categpry are
simple listings ofghu31nesses and other organizations,that are
willing to work w1th schools in providing experiences for
students. Publications in this category usually include the
name of the company, thé name of a person to contact within
the company, andlthe specific types of services that the company

will provide, such as field trips,:resource persons for clanroom

visits, and employment possibilitigs. _Many times the sompa ies
included in such publlcatlons are categorlzed into occupational
,clusters. L .

+

. 2
‘ Descrlptions of several sample- products are in Appendix G. "The °
products described are Community Resources Inventory, 74-75, How to Use ,
Employer Resources Invedtory, 74-75, Planning Career Field VlSitS, “and
Career Education Resource Booklet: Field Trips, Resource People, Emplogf

ment Information. o . . y
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, Career eddcation is being identified in more and more communities

as a high priority goal area. As with anyéhew program, a publfb* ‘
;elatibns program can do a great deal to promote support for the program
"and posftive thinking about/the program by the community. The communi-
,cation undertaken should be open and honest. Communication should be .
two-way; that is, information regarding the intent and expectations of

the gohmunity should be collected and information regarding the program
should be presented. )

- : : T
Content of a Public Relatf&ps Program : -

IS

The content of a good public relationg program can include any in-
formation.that is relev@Qi to school~-community relationships. The spe-
cific content of a public relations pregram will depend upon the maturity
of the effoft within—the local school district. §pecific information
will change as career education grows and ‘develdps. A few of the more
important concepts¥to be included in a public relations program follow.

4 aad

e Attitudes Toward the Career Education Cznqut. This content
category includes collection and reporting of the feelings af .
thé‘qu@@ﬁity at large as well as various populations within -

»> the community about the need for and importance of career edu-

- cation. T .- ‘

b . b -

.o Information on the Career Education Concept. This content ////’"fj

.~ category'would collect inforpation on the perceptions that
people hold about career education. At the same time this
) content category should communicate the perceptions of she
- career edyeation’ staff and should facilitate discussion
. -and resglutfég of perteption differences. .

e Relationships with Other~Program Areas. ' This content cate-
gory should reveal the relatiopship between career education
and other proégram -areas. It should reveal where and how
career, education interfaces with.all academic subject areas
- as well as-vocational education. y/ *

>
’

— e Program Informations This category ig meant to cause indi-

- viduals to understand the nature of the tgree;ﬁgﬂhcation pro-
gram. It presents a general overview of the ¢&réer education
program. It provides individuals with perceptions of the
comprehensivenesshand quality of the career education effoxt.

e Caréer Ediication Aétivity Descriptions. Tt is important to

: let the public®know specific details of specidl career educa~
T tion activities and experiences. Descriptions of special -
-~ events gs well as routine activities'should be comgunicated
—— ' to thespublic. - - : . '
o

. o 46‘: ' .o <
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o/ Resources for Career Education. Through this category of
information, the public should be made aware of the amount .

the career education program

’

- and nature of the re50urces/j}}ocated-tg the jestablishment of

e FEvaluation Results. The public must‘be kept informe&hon the
effett of the career wducation program. Results of evalua-
tion’ yeports should be\gummarized, put into layperson terminology,
and comiunicated to tHe\community. . .

v -

g /]

Public Relatioris Methddology

[

The methodology to be used in conducgiﬁg a bublic relations piogram
will depend upon the content of the program and the audience to be ad-

_ dressed. ‘The methodology will also depend upon’ the amount of resources’
available for the public relations program. A few of the more common

public relations tools are listed below. . .
e Newsletters ‘_ 8
\ . . ¢ y
‘e Brochures . — s\
. . . R

’ Media_Preéentétioné‘.

o

- o _
e News Releasés’ - - T -

Py @ Displays i : . -
“« " Live Presentaploﬁﬁr ! . o
. Intera@é&ﬁn-with Community Reséurce and/or,Advisory Groups
- Y s - -
o, Informal Pialogué with Individuals-and Groups
L : N B ] L S b N
e Formal Interviews To Colleet agq/or Disseminate InTormation
q-'InvoIvement of Many Indiviguals’in Pevelopment ‘and Installation
Efforts ! . ’ -
° Iﬁvolvéhent of CéreernEducation Personnel in Community“Sérvice
- and Other Organizations x ‘ « 7

Processes for Establishing a Public Relations Pr&grém . T,

L4 . — T
The procegses fo¥ developing and implementing a public relations
program are: similar to thoge used for developing and implementing an
instfuctional program or, an ih-service program. Ideas from the process
"sections of both,of these chapteps should be useful "8 a public relations
~program is established. Because of the similarity in processes, only
N rief dgscrfﬁtions of mfjor steps will be given here. 8

.
5. X3
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‘ooqunlty will 'de much to show that career eduratlop is accountable.

S oy
-

v 4 «G' > e T
e Plan the Program. The planning phase 1nc1udes¥3%%ﬁfzng on the
? purpose of the public relations_program determining the Tmes-

sage to be communlcated or the information to be gathered, de-
ciding upon the target audience for the program, determlning
the approagh ta.be used,and d ciding upon the media to® be used
. in conducting the b11c relations program. When ghe-ptenning
‘ progess is complete, every.detail of £he public relations pro-

gram. should be known und Written down. O

~

-

Prepare the Materlals. This step 1nc1udes writing copy, dé%lgn—
. 1ing the products, ethlng,and preparing copy for duplication,
and duplicgting materials as necessary to conduct the program.
ThlS step sh ld be .done with ‘extreme .care as the quality of the
message. as vell as the visual appearance of the materials Wlll
affect the image comrunicated, - _ .

e “ Conduct-the Program. Thiw 'is the steélln whlch the program is
puf, into effect. Materials are distributed,
interactions take place, presentations are made, and other acti-
vities are conducted according to the plan. L
’ j i‘"
Evaluate,the Effect.  As with an indtructional program, the ef-
fect of & puklic relatlons effort should be evaluated. Every
public relations effortshas a purpose,and accomplistment of the
purpose should be checked. The evaluation tgchnlques .used for
evg]\ihing public relations programs are similar to those used
-~ ip e '

at:ng\}nstructlonal or in-service efforts."v
" Public relations is an important aspect 6f a comprehensive career
educaticn program. It is the basis of two-way compmunication tetween the
schools and their supporting community. Communication Jn a public rela-
tions program should be open, honest, and two-way. Information should ke
collected and information should be reported. Esté&blishing a/sound pub-
Jic relations program should not- be taken llybtly. Resources must be
applloﬁ to th"s critical area.

b

I'onest interaction wit} many individuals and organizationms within the

-« 2

: ' ‘. o -

 Public Relationé Pr&ductsy" . , ‘

- \ . ‘ ’ - € >3
Descripticns of four exemplary pnoducts are included in A pendix H,
Issues of Cgreer Education News from two projects are cited aldong with a

Career Education Center Vewsletter and the Region Seven Career Education

' Newsletter, ¢ . ¢ roo. ¢ ‘ :
——————— f . -
i . .
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A thoreugh, high-quality public reldtions
proerar will create>a positive image of career education in the comnunlty.
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) ' " EVALUATION - o .
{ Practjce in recent yeafs has shown that evaluation of educatlonal

- ' g{;frams has gene beyond the traditional assessment of ‘the program's

all success and effectiveness. In 1971, Mi¢hael Scriven distinguished

foymative evalwyation from summative evaluation, thereby extending the
role of an evaluator fo one:which woyld allow him or her to affect the
N developmeiit of progrdms. 1In that saQe year, haniel St%ﬁflebeam furthér
supporteo the'. new axd additlonal role of evaluatogs by ‘specifying the
evaluatlon.aroas of contexyp~(definition of needs and\ba51s for', e
. objectives), inp (the selectioh of resources and the design of
¢ procedures to fatilitate goal attainment), process (1mplementat10n of
"the program deésign), and product (measurement of goal attalnment)
Process or formative evaluation can be seen as crucial and perhaps more

1mporti:£:;bﬂh product«or summatlve evaluation in the very early _

stages of project or programﬂ “As programs,{however, become more’
structured, the need for product or summative evaluation grows in
importance. AS programs grow and mature, the need for empirical
evidence increases. Evaluatlon efforts must dev1se ways o£—1ntegrat ng
,con&_z£4_lgbﬁt, process,. and outcome data. That is,_ interpretation® if
the findings associated with.a particular program Tust be, based on

‘ . . analysis _of data in each of the evaluation ‘areas as well as analysis

) of the 1nter ctfons amoqg the four, areas. Intetpretative reporting
| of results that describe what was needed whag resourcesywete applied,
= what specifi ally was done, and what outcomes were achieved as well
as the affect of eadeh of these-areas on, the‘other are essential if

~ *  successes afe to be replicated né}fallures are fo.be avoided.
. - R o L '0\ ' . -~

Audiences for Evaluation ’ : . 4 :
* ,c‘ . . v‘ < b N e
.

Manymapd1v1duals view evaluatlon as’ COlleCtlon of, data for .

- many levels of decision makers. Fach type of decision “and level of

decision mé%er may. requiie somewhat different information because their

S " decisions ate un1que to khe p031t10ns they hold.. An array of p0331b]e
decision makers and a few examples of the questions they may want to
answer Follow. ., ' =/ \ . ' N
. . X v’ [' [N e
’ ® Students.  Students probably want summative (output) data

to help them answer the question, "Am I progressirdg in my

, e them:decide whether they should move Jahead in_their program,
— - move in an alternative direction Im their prégram, or re-aycle
] : 4 ) C
. *  through some actlvlties. g . N
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de cgsion’maklng In education,~there are many types of dec151on° and -

educational program’ They want information that would help'




’
.

" e Teachers. Teachers nust make decisions about their program
! - and’ their students. They need information to answer the
question, "Is my program working?" Theyﬁneed output data .
~ ' <~ regarding studemt performance as well as input and process
data that are descriptive of their programs in ‘order to make v
needed program adJustments. . - -

- o~ . 3 . 3
. -

-f

-

. . . e Parents. Parents usually want to knotr whether or not career N
: f .~ education is helping the1r children’ They need both, context

. L .. and output data in order to angWer the questiom, "Is career { .

< ) eduéat’ion helping my children deveJop the know;edge, skills, .

- . . and attitudes necessary to llve a satisfying and productlve
. Iy working llfe7" . 4

. . v . ~ N
* ~ /. ", . f '

. N - -
~ 7 ‘e

', o \ ® Distrjct and -Building Adm1n1strators. The question that - .
' 4dministrators most oftén ask is,."Is career education . ’
. oo acgemplishing its goals for all students at a reasonable
I ' cost?" Administrators need context data to establish the
overall goals of caseer education. They need input data
¢ " to discover the variety of students to be served as well 1 .
as the resources that are being utilized. with each group )
of students. They need process data to discover what ..
. ’ -strategies, techniques, and methods are being employed with oo
a0 - various groups of individudls. And they need output data
. to determine whether the mix of inputs gnd processes ‘are,
. Jin -fact; resulting ingmccomplishment of the goals and
. ’ objectives established through context evaluation.
» ¥ * -
. e The Community.-At Large. The cgmmunity at -large pays the//
. i’ bill for education. K They are always interested in knowing
\ T ! whether or not the school system is méeting the priority
[ ) . goals of the community- &nd whether or rot th%ésc 1 system -

e . ‘is-doing so efficiently. The communlty need#-hoth context
. ~and-output data in order to answer ghe questijon, '"Aré our | . &
b . A % pr10r1ty goals being.met at.a" reasonable cost?" . AT T

' " fe Leglslators. State and federal ]egislators a;e constantly A
f - making declsions about new legislation that affects
, educatlon. They must decide ‘what programs.in-education should
. ’ be established and how much‘nbney should be allocated to each = + -
- of the educational programs. Their-major question is, "What .
,—1 * are the priority'needs of.the society and what type and amount,
. ee of- resdurces are neCessary to meet these needs?" Legislators
Ce Lt need not only context data in order to establish, the needs
and, g!pls’ ‘but they also néed output data that gives information
i -about the eﬁfeét of the prdgrams they establish in meeting
‘., . +the needs of their constltuencies.- ST _ 1
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The groups above have been presented as-decision making groups.

The types of decisiens made by each group are very different.’ But B
each group does make decisions regard1ng the effectiveness df edicational

programs. They must be prov1ded w1th quality context, 1nput, process, == | .
and output data in order: to support their decision making procesdes. -

While each group does make dec1s10ns, they are also the target populations 3_

from which .data are collected. The groups described above not only need
data but they alsp provide data. For example, students through a. )
variety of data collection techniques provide information about the .
knowledge, skills, and attitudes they achieve tthugp educational
programs. This intormation is used by the students themselves, teachers,
parents, administrators, the: community at la{gej and leg1slators in maKing
decisions regarding program effectiveness. he grotps mentioned above
’should be viewed as both data users and data prov1ders..’ .

' o % . t . i. ‘%‘
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Processes of Evaluation ) - . .

* Y . -

If an evaluation effort is to help individuals make decisions
successfulily, it must be well planned and thoroughly executed Each step v
in the evaluation process must be done thoughtfully and ‘thoroughly. .

It is far from adequate to throw together a short questionnaire to. be . “ - ‘
administered subsequent to a teacher. in-service if the intenf is to s
determine the effectiveness and éfficiency of such an in-service programe§
A well planned and ¢onducted evaluation will include at least the
following processes' planning the evaluation, developing the techniques ) ;
and instruments, collecting‘the data, processing and 1nterpreting . . )
the data, and reporting the results. Each of these steps will be } =
discussed briefly. ’ L - * .

. : L i

L

Planning the Egaluation. Planning an evaluation effor& must be .

done jointly by the decision maker or decision makers a e . . 4 a
evalupator., It is possible that the‘decision” maker wil also be the . "
_evaluator, but this is not a desirable "practice. It is much better .

to have a parson or persons external to the situatioh concuct -the . ',)( . ) ‘e,
evaluation’ after 301ntly planning the effort. .. " ‘ . .,

) -
The evaluation planning group must, establish the decisions*to be .
made as a result of .the evaluation and?%r +the questions to be ‘answered.
_They must, determine the ‘audience to which the results of the evaluation )

‘will be reported as well as the target populations from which data will . .
be_collected. They must decide upon the specific nature and content K >
of the evidence that will be acceptable fo the intended audience. And .
-finally théy must establish the amount and types of resources that are -y
available to, condutt the evaluation. | . N
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sideratlon was a junior h1gh school language arts based career education
unit. The activities®in ‘the unit have. .already undergone initial pilot

* . - r‘_./ .
. » : i ° e .- Lo
A br1ef example of evaluation planning follows. This exanmple .
relates to evaluating program effectlvenessf ¥YThe program under con- ) ~

A

testing, and it has been determined ‘that the individual activities are

usable as they are described in a teacher's guide %nd student materials.
The overall student outcomes have been'determined, and tha&y included

" sthosl dlstrlgt. The major dec1s1oq to: be made was whether or not

career education outcomeb, language arts outcomes and reading outcomes.
This evaluation effort*related: to amvery specdal aspect of the

unit. Th1s evaluation measured the effébtiveness of the unit

in overcoming sex role stereotyping if careet choice. The evaluation
plannlng team consisted of a curriculum developer, an “evaluator/'
statisticlan, and a -member of the Affirmative Action office of the

the unit did qreduce sex rolg stereotylng in career 4h01ce. The g
audiences to which the results of the evaluation vere to be reported
included the curriculum department, the teachers and students, and the
Board of qucatlon. The population from which data were collected
included 13,500 eighth and ninth grade students and eighty’ Junior high
school 1anguage arts teachers. Tecause the student/popuiatlon was so
large, it was decided that a sampling of the students should be used

4in collecting the data rather than the ;otal popdlathp.of,students.y‘

All eighty teachers were included in the sample. It was. also
determined that control groups would be utilized, in collecting ana

"reportlng data in qrder to assure the’ effectlveness of the curriculum

unit. Because all junior high students in the district were to use
the unit, the control group was drawn from surroundlng, similar
school districts. While overall student outcomes were established,
specific’ objectives were yet to be written. It was decided that an
external evaluator would.be hixed to write the specific objéctives |

in cooperation with thé ecurriculum staff 'and to develop a test to ”%& i

measure the results of the currficulum unit. The test to be de¥Yeloped

by the external evaluator would be the evidence presented to the ‘” .

vatious decision makers. The evalugfion planning group also decided *
tha't it would be necessary to collect irput and process data so that
the effect,of yarious combinations of resources and activities could

be compared to the level of effectiveness in achieving the outcomes.
The planning group completed iteoyork'by'establﬁshing a budget for=
the evaluation effort and tentatively identifying an extetrnal evaluator

. 4

to conduct the evaluation and prepare the evaluation reports. . .

- ?lanning an evaluation is essential. But the p]anniné must take .
into consideration the'reality of the situation. Included in the
evaluation plan should.be only those types odeata tﬁat can be measured.
Informatiqn should be ecollected from only those audiences from which
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" should not be*ma

it is possible to collect information.

unavailable and/or extr -difficult to develop. And above 8ll,
evaluation should be planned
other resources. _

Developing Techniques and Instruments.

L 4
FEvgluation plans should not
be based on data collection instruments and/or techniques that are .

i .
Because career education

is a relatively new emphasis in education, the concepts and objectives

are not firm. Data collection instruments and methods are few, if they
Career education is unlike basic skills areas in that
it is impossible to {dentify and use any of a number of well develcped

exist at all.

standardized test ‘instruments 'in meaSurlngéthe effects of career
education.

P
education wifl H&2both time consumlng and expepsive.

the prograr outcomes and objectives.

work closely together to, complete .this step.
stated so c¢learly that mis-communication is virtually impossible.

The focus of the measurement efforts should be on concepts and
objectives. that. are unique to career education rather than on all
Primary-
level career education programs generally include self-awareness and

concepts and objectfves that are included in career‘education.

work awareness objectives. The initial inflination is..to devise

measurement instruments to cover both self-awareness and work awareness
Upon examination of the regular. curriculum prior to career
education, it may be discovered that .all of the self-awareness objectives
included in career education are also included in the regular curriculum.
It may also be discovered that’ some of the work objectives are -alSo

If thig situation arises, the
career education measurement 1nstruments should focus on only the work
awareness obJectlves that aré not in¢luded in the regudiar -curriculum.
If all of the obJectives aré measured,Pthetre will never be a difference
between studeng§,hav1ng received career education activities and students

If the measurement

effort focuses on tﬁo°e obJectives unique to career educatlon, the, results-
of the evaluation should show a dlfference.between students in a career
Finding the uniqueness gnd focusing
_the. measurement*efforts ol the uniqueness’ hre mandatory .

objectives.

igcluded in the regular curr1cu1um.

not having received career educathn activities!

education program and control students.

i ? }

) Afterlldentlfylng unlqueness and stating the obJectives very clearly,

This “does not mean that it is impossible to measure the |,
results of career education programs, nor does if mean that attempts
. ¢ It does mean, that to, devise quality 1nstruments
and methods for colietwlng data regardlng the effectiveness of career

* The first step in develg,ing teéhniquesyand methods is ‘to firm up
The decision mdkers who will use
the results of the evaluation efforts and an external evaluator should
The. objectives should be+~

- e e
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fecordlng to reasonable and known financdhl

o,

P

> g,




e

ERIC

¢

+

- whether 1t*is -a sample or the total population.

L]

’

the specific techniques, and methods must be established. The specific
techniques and methods will be determined by the’ target populationm,
the nature of the data to be collected, and the descriptions of
evidence that is acceptable to the decision makers. A full range of

- standard data collection techniques, suég as paper and pencil tests,
n

teacher testimony, student testimony, a observation, should be
considered. 6 It may also be necessary to devise new techniques and

_pethods thdt will generate acceptable evidence. It is very important

[

that persomnel capable of devising ‘realistic. and effective techniques
and methods be assigned the task. If such persomnel are .not available
within the school d1str1ct, an external evaluator exhibiting the
capab111ties of devising such methods and techniques should be selected

and contracted to do the job.
\

§

HaVing decided -upon the-method$ and techniques for data collection,
the actual data collection items, regardless of their format, must
be devised. Subsequent to the initial writing, all of the accepted
procedures for 1'strument development should be followed.. Items should
be tested and revu‘pd as necessary. A pilot version of the measurement
instrument should be tested and. revised as geeded, and a final version
of the measurement instrument should be established. First draft items
and 1nstruments seldom brlng the desired information. _Care must be, ..
taken to assure the quallty of both the 1nstruments and methods.

)

Collectlnngata% Collecting data is another crucial‘step in the
evaluatlon@process\ The data collection efforts mgst be organized
l&@

so that information is collected from the appropri population
ements Zhould
be.made to gain access to the individuals to which the instruménts
and methods would be applied. .'This should be done without undue
interference with ongoing programs. Techniques and methods ‘should be
applied uniformly; and spot checks should be made to ensure that this.
is done. After the initial administration of the techniques and
.méthods, it will be necessary to conduct follow-up administrations
to complete the data collection.?® Individuals to be included in the -
sample are always’missed’during the firét administration. The data
.collected should be checked carefully for completeness and accuracy.
Final follow-up- efforts should be made to complete all data. When
this step in the evaluation process_is finished, complete and accurate
data will be available from each individual included in the sample.
The data collection instruments will have been ohecked and organized
for processing N : < ‘ U8

i

Processing and'InterQreting Data. A good deéal of time and'effori
have .been put into the evaluation process and data are now in hand.

Czre must be taken in handling thé dat S0 t é the max1mum amount

of usable information is obtained from»them. he data should be !
organized and processed according to the plan wes$tablished at .the out-t
sét™ of fhe evaluation. Depending upon, tRe nature of* the evaluation, {
the proce?sing could be as little as.a sikple tabulation or it could ¢
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involve complex statistlcal analyses., In completing the analysis,
consideration should be given to all of the data collected. If both
context and output data have been co lected,  for example, comparisons
should be made to determine differeftes between what was expected as
determined by the context evalua fon and what was attained as deter--
muned by the output eval If input, process, ‘and output data
were collected, the analyses should attempt to reveal the effect of
various ipput and process items on the output’. The analysis must be
thbroughly done if it- is to provide the basis for sound interpretation.
¢

o Interpretatlon is more than merely reportlng_the results of the
-analysis.,, Interpretation gives meaning to_the analysis. Through
1nterpretat10n the evaluator is able to make useful suggestions to the
decision maker who sponsored tife evaluation as well as to other H
degision makers who have similar situations. In other words, it is
through interpretation that the evaluator makes generallzatlons from{the
analyses of the data., It is not. enough for the evaluator to say thal
75% of the target population was successful in attaining a certain
criterion. The,evaluator should go further in the interpretatdion by
discussing the factors that contributed to thls success rate, The
evaluator should squeeze every ounce of useful 1n§brmation from the

-~ < analysds withoﬁt making unrealistic.interpretationss . . o

v

-
- -

' > .
Reportlng Results. This‘final step in the evaluation process is
as_.important, if not more 1mportant, than any other step in the process.
“he report’is the communicatioft of the results of the evaluatlon effort
< to the decision makers who sponsored the evaluation. Communication
must be complete and concise., The results of the evaluation should be
reported through a written report, and they may be reported in a number
‘ of other ways, such as an audio-visual or oral presentation. While
it is critical that all interpretatlons be presented; care should be
taken that the decision maker is not overwhelmed by the technlcal
complexity or the volume of the report. The éudience|for the report
must be considered when,preparlng it., If there are multiple audiences,
thé&re may also be multiple versions of the seport. TFor example,
students may want only their test scores while curriculum designers
may. want . the({esults of test scores plus.the interpretation of what
input and process factors contributed to the test scores obtained., -
A curriculum director, in the same instance, may ‘want’ only a one- Or
two-page sunmary of the most important findings. GCare should be taken
also to combine visual and verbal techniques to reach the maximum
level of communication. A graph, chart, or illustration may replace
- pages of verbalization and at the same time present the information
more clearLy than the words. While it should go wlthout saying, the -
graphic and: grammatical qhalities of any evaluation geport should be .
impeccable, If the v1Su 1 appearance or language 1s sloppy, the
reader may never get to the ideas. , aﬂ;aﬁég

Y

[ 2:‘

The necessity for evaluation Of .careet: education ds: growing
rapldly, and.decislon makers at, alI Ievels are beglnnlng to demand
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hard data'/B support the effect of careér education., School districts
. must begin(to produce high quality evaluations. If qualified personnel
are not availzble within e’distiﬁct, an external evaluator should be
sought. It is only through maximim use of internal personnel and
external evaluation expertise that the‘pecessary quality. of evaluation
will be achieved. . . . ' .

-

o

.Evaluation Products ’ ‘

v < LI

Many of the Néw York State projects applied resources to evaluate
the results’ of their efforts. Many instruments were developed in each
of five areas: attitude measurement, project evaluation,, '
materials evafluation, evaluation of in-service programs, and student
evaluation. Examples of éttitudermeasurement'instruments are Attitudinal
Survey Towards Career Education and Report of Results of .Career Educa-
téon Survey. A set of*inég;umengs associatefl with projedt evglugtion , '/
Project tbaldjzfah\troéedures and Instruments. An exemplaZy ‘
materials evaluation fofﬁ‘is*&vatuaggpn Reaction Form far Carger
° Education Modules. Career Education &md_An Evaluation Survey are
exemplary of in-service evaluation effortSw_ Samples of -student . :
'evaluation'instruﬁéhts are included in Student Assessmemt. All of T
these products are desc¢ribed in Appendix I.°
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.pational and Continujng Edu¥ation during 1971-75. The BOCES or school

.(Mr. Earle S. Spaar)

~(Mr. James R. Spengler)

U (1

- 2

LIST OF 22 CAREER EDUCATION PROJECTS

' ’

[N

. . -
The products on wh%gh the information in this Catalog i¢ based was,
drawn from 22 career education projects supported by the Office of Occu-

districts where these projects were located are listed below.
- %5 ’”

-

Dr. Leslie Distin //% Dr. Kenneth'E. Ford .
' - . (Mr. Richard W. Kropat)
Broome-Tioga -BOCES Jefferson County BOCES

P.0. Box 1450 ' - R. D. #1 ’

Upper Glenwood Road Outer Arsenal Street

Bimghamton, New York 13905 | Watertown; New York 13601

607-729-9301 . ST /  315-788-0400 ¢

Dr. Freeman Van Wicker ';f Mr.'James G. Womaék

(Mr. Gerald R. Griffith) (Mr. Bruno A. Rodgers)

Chenango-Delaware-Arco BOCES - Livingston BOCES

Chenango Area Educational Center " Lackawanna Avenue .

R. D. #3 \ Mt. Morris, New York 14510

Norwich, New York 13815. ? 716-658-2291

607-334-2771 -+ ) T - .
) Dr.. Otty R. Norwood - -

Mr. Waﬁéer G. Franklin ' —  (Mrs. Judith Johnson) -_

(Mr. Dofjglas Van Benschoten) Mamaroneck Public Schoodls

Cortfland-Madison BOCES '

+ Union Free .School-District #1
igfon Avenue Extension 740 West Boston Post Road

Cortland, New York 13045 . Mamaroneck, New York 10543
607-753-9301 - . — 914-698-9000 ) ‘

Dr. Donald F. Rielle
(Mr. Kenneth R. Cummings) (Dr. Alfred Schutte)

Dutchess County BOCES Nassau County BOCES . .

R. D. #1 J s Salisbury Center -

S3lt Point.Tufnpike &, Valentines Road & The Plain Road
Poughkeepsie, New York 12601 Westbury, New York 11590
914-471-9200 516-997-8700

Dr. William.T. Cailahan'f

~ . .

Dr. Clifford N. Crooks - ‘ M. D. Myerett Bliss

(Mys. Angela'Marlowe) ' .

- Erie BOCES #1 ) " Ongida #2-Hamilton-Herkimer BOCES -

455 Cayuga Road, Box J . Holland Patent Central School .
Buffalo, New York 14225 Holland Patent, New York 13354
716-634-6800 . 315-865-4101

e . L4

S

I SO




Dr. Charles E. Davis

(Dr. ROhald Fleming)

Greene-Delaware-Schoharie-
Otsego #2 BOCES

Rexmere Park

Stamford, -New York 12167

607-652-7

Dr. Noble J. Gividen

(Mr. Kirt.Moore)
Putnam-Westchester BOCES

42 Triangle Center:

Yorktown Heights, New York 10598

914-245-2700, &

€

Johﬁ E. Sackett
. Walter Gobel)

Mr.

Mr
(%ensselaer—Columbia BOCES

1550 -Schuurman Road
Castleton, New York 12038
518-477-8771 .
Dr. Justus ntice

(Dr. Larry W. Aronstein)
Rockland County BOCES

61 Parrott Road

West Nyack, New York 10994-~—~'
914~ 623-3828

ﬁr, F. Donald-Myers
(Mr.-Frederick Moran)
Saratoga BOCES '
Wilton, New York 12866
518-474-7819

Mr.James Beverson

(Mr. Donald Tackley)

Spencer-Van Etten Central School
Spéncet, ‘New York 14883
607-589-4454

o

Gapas ul.

N

Mr. Richard D.‘Sparks
(Mr. John L. Hogle)
* Orleans-Niagara BOCES
- 8alt Works Road )
Medina, New Yor 14103 )
716~ 798-4800 ° ¥
Mr. Marvin Feldman
(Mr. Irwin Kahn) ¥
+ TFashion Institute of Technology *
227 West '27th ‘Street
_ ‘&New York, New York 10001' -
212-760-7660 .
Mr. James fitnes «”Qi : {/
(Mr. Larry Swenson)

. Suffolk BOCES #1 N

215 01d Riverhead Road - X
Westhampton Beach,/New York 11978 ~
516-288-6400 » o
Dr. ‘Gordon-A. Wheaton )
(Mr. Donald M. Friedmam) " N
Suffolk BOCES #3 .
507 Deer Park Réad )
Dix Hills., Mew York 11746 )
516-549-4900 L -

- . \ . -
Dr. Edwin E, Weeks
. (Mr. Donald Stanistreet)

Syracuse City Schools SN
+ 409 West Genesse Streeg “
Syracuse, New York 13202 -
315%474-6031 ’
- \ 4

» Dr. Joseph Robitaille . —
(Dr. Leonard- Fintzy) . -
Yonkers City Schoel Distriet
145 Palmer Road ' .

giYonkers, New York 10701 - .
® 914-963-4567 ..
,-( to” " N I3 '
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Title of Product

Gatalog Number: " Eacl product has been assigned a number or easy axd-

quick identification. The number appears here and on
. the product now on file in the New Yok State Depart-
— ment of Education. ; .
Source: Current’ name, aadress, and aglephore number d] the
o superintendent in the BOCES or district hhere the
project was based. The name of the preject director .

under whose directior the product was aeveloged arpeags.

‘in parowtheses

Publication Date: The date of pubZication appearing on the froduct.

Number of Items: Some product$, particularly those in curriculum,
zncZude more than one componewt, e.g., units, modules,
~ . *ete. While the product is deseribed as a whole, the
v number ofvidentifiable pieces s listed.

-
. .

List of Items: If a product has more than one component, each one is
' listed by tit Ze . - . N ‘
« . \

Length:, The total number of pages makiﬁg’ugizziqen%ire product,

-

”
ALY e

Topics ¥ncluded ~ .For some products, ‘a listing of topic overed is 14

Iy

or 2 .given, while for others a general-sumrary is proviaéd.

Description: -

@
§
<

-
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CAREER'quOGRAPH SERIES .

e [

Cataleg Number:

Source:

Publication Date:
Number of Items:

List of Items:

ﬁenggh: ?
Topics‘Incluaed:

.

5

¢

L

’

Dr. Joseph -Robitaille

* (Dr._ Leonard Fingzy) s
- YonKers City School District

145 Palmer Road

,Yonkerq, New York 10701

914-963-4567
. . 5
Not given

v

five : .

The How and Why of Career Education,

Infuéion'sgrategy for Career Education

Career Approach to Media Development: Producing
Slide and Slide/Tape Presentations

Career Education Implications for Special Education

Career Expressions of Women ° :

4

P
»- . .

35 pages . .

) ad

This series gives a geﬁé%él description and some™ - -
detailed infdfmation oy topics such.as:
~

A:'Rationale foiﬁCQrger Education«
Goals for Career Education .
A “Conceptual Model of Career Education (chart)
Procedjfes for Making Mediatéd Present?ziqps '
Techniques fdr Implementing Career Edddation
Hotv to Adapt Career Education to Meet the

Need of Special Education Students ,
- Hints on How to Reduce the Sex Bias in School

Programsux.

-
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Aruitoxt provided by Eic:

15

1A

. » ¢
) _ . -
f L
Catalog Number: .8, . a
S .
A Sourece: Mr. .fames Beverson )
' 1 (Mr. Donald Tackley) . N
" Spencer-Van Etten Gentral School . ! .
. Spencer, New Yor%;?l4883 g . . °
. 607 589-4454 .. .
& 2 :
. & . -.
. i -] . T .
Publicaticn Ddate: March 1977 A
. “ . . 4' . 5 . 'b - . ) - .,’ . e - .
Number of Items: one - M / ’
e ;“‘ < N i . . 0\" ) . -" 1 -
- Lengtb: it 13 pages® o - | ) . .
° - 2 Ay -
Description: This document relates career .education student’ out-.
. : comes from the U.S. Office of *Education to the ‘goals
L for elementary, cecondar§ and continuing education -
. in NeWs York State, . - <
* : & . . T ~c l -
M » . ®
. ‘ 3 > LAY . - -
L i t , s
- ' ’ *a . - « 4 '
._ \ : J t \' . i o ! X
< . : - e .,
L] ° . » . - 4
e < . . ,
/ ~ —
b}
. ¢ o . . . ’ o~
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CAREER EDUCATION ARTICULATIQN,

« Cataleg Number:

Source:

Publication Date:

Number of Items:

Léhgth:

M @

Topics Included:

12

‘Mr., Waltér G Franklin

0;/ Douglas Van Benschoten)
tland-Madison BOCES
C11nton Averiue Extension
Cortland,- New York 13045
607-753-9301

1974
one
25 pages

Intréduction to Career Education
Intrcduction to Articulation ‘ 4
Career Educational Goals
for grades ¥-3, 4-6, 7-8 and 9-12. . '
Career Education: A Regional Plan, Includes duties
and respons1b;11t1es of 1nd1v1duals and organiza-
.tions ‘such ds thg Tri-Regional BOCES, the Regional
'BOCES, the district structure and individual
schools. : :
Career Education: A Local Plan, Includes' a descrip-
tion of a career educatlon coordinating council,
a- school career education coordinating council
(chart) +and general ‘responsibilities of coordin-
ating units. The plan takes }nqo account each
-person on the council, the council _as a whole, the
- TrirBOCES Regional Career Education Director, the
</Tri-BOCES Material Center, school Rgrsonnel
students, parents, .the BOCES Qccup tional Center,
bu51ness industry and organxz@d labor? local”
college and technical .schools, government and
other community -groups.
Art1culat10n Within School

b

-
; a_ -

. Articulation Between Schools oo

Articulation.Between School and-Community
Articulation'Through the Regional,PLanninngentef

LN

fn%ludes‘generai objectives




PAGES SELECTED FROM CURRICULUM GUIDE MADE AVAILABLE TO:SCHOOL DISTRIGTS

v -

~ v
~

Catalog Number: 15 ) 3
Source: Dr. Charles E. Davis
(Dr. Ronald Fleming)
Greene—Delaware—Schoharie—Otsego #2 BOCES
Rexmere Park
Stamford, New York 12167 ¢
607-652-7531 '
3

Publication Date: . Not given

Number of Items: one
iength: ) 22 pages

Topics Included: |, Intrcduction to, Career Education
: ' : Background for &areer Education
Definition of Terms
A Comprehensive Career Education Program Model (chart)
Grades K-3: .Caréet Tntroduction
Grades %-6: °Career Orientation”
Gradesf%<]10: Career Explogatién
Grades\10-12: Career Prepardtion
Pert Chart for 1974-75
Audio-Visual Materials for Career Education
Career Educativon Clusters '
Collegé® Preparatory? o .
Cooperative Ocqupational Education
Occupational Educatipn °
Work Study Programs

By
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ENCOUNTER? | INDIVIDUALS AND THEIR WORK

-

Catalog Number: ' 149 ., | : ' ) _ .
Source: - :Mr. James Bev;rson . .
(Mr. Donald Tackley) o . ‘.

T o ]Spencer—VanfEtten Centrdl School
Spencer, New York 143€3 .

! 607-589~4454 ALY ' C .
Publication Date: MarEh 1974 . Y ) . ?
. to e ’ -, . \;‘ . .{I . o~
Number of Items: one ' . ’
: A ' ,
Length: . :( Approximatély 120 pages: \ -
Descripfion? This is. a comprehen51ve 11Q§ing of aufobiographies,

& bloaraphles, fiction and nonfiction related-to par-
ticular occupations. The listing is divided into
several aécupational categories inclpding:

. - Profe331ona1 e ¢ 2 ¢

Technical -and Nanagerlal 0ccupat10n°

) Clqucal and Salec Occupatlons

@ . Sexvice- Occupatlons

N “Farming, Fishing,“Forestry and Related
Occupatlons

Proc0331ng Occupatlons\, : ’

. L . Machine  Trades Occupations

vt ¥ Benchwork. Occupations

- e ‘Structural Work Occupations -~

Miscellaneous Occupations ‘
. Growing into Adulthood 2. e

N
»

4t

&

6

)
v

o oo Within each section literary entries are llsted
under specific occupatu‘ -The document also '
gives a brief set of suggestfons on how, t‘ﬁcbers

-, © can use the llstlng

- , ¥y
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CAREER EDUCATION INFUSION TECHNIQUES FOR INSTRUCTIONAL UNITS
N

.

4 °

' Catalog Number:

Source;

‘ . e

L 0.

\

<t °
Publication Pate:
Number’of.Items:
. ®
Length:

“
Description:

i

26 o . -

*Mr. James Bevetfson ’ . ~ \
(M. Donald Tackley) *

Spencer-Van Etten Central School /
Spencer, New York 14883 . ' v
607-589-4454 ~ K

Not given

one
a

~Approximately 25 pages,-
A detailed descrlptlon of how to prepare instructional.
units in career education ‘is presented iﬁ‘a\stdnadrd

fo;mat The format is d1v1ded into three major_sections
¢
N +  Prepardtion and Research for Instruct10na1 *
i Activities .
- Ce Instructional Actlvxt\Hf‘r -
. ' Evaluation Q@ - . .
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Catalog Number:

SoqxcéL

?ublication Date:
Number of Items: °

Length:
V. B .

Grade Level:

' .Description: -

CAREER ébUCATION INFUSION MODELS:

28

Dr. Leslie Distin - S0 s

(Mr. Earle S. Spaar) . '~ PRI e ,“3
Broome-Tioga BOCES, o - R

Upper Glenwood Roadd ) - .
Binghamton, New YorKs 13905 | . .

607- 729 9301, i

Not‘given

) one

Approkimately 125 pages

K-8 - - .-

This is a teachers' guidé including 'a section on
career ,education -objectives for spgcial education

and 1esson plans in several gubject areas. The
obJectlves §gpt10n includes “one primary goal, four.
career education goals and several-objectives undet °
each of the four goals. Lesson plans are ungraded

but .divided into two levels, primary—and intermediate.

. ‘_

health, social living, art, math, reading and
phy51ca1 education.

. N .
Most leséon plans inelué:\tﬁe following'ibpicéa

. RN P . s
Subject area -
Gaal ' i
Specific Grade Level -
Source of Goal Statement .-, -
Educational Behavioral ObJective
Career Education Goal' -
Eused Behavioral Objective
Career Content . - ~
Suggested Activities L '
Instruct®onal Materials
Evaluation -

_ Lessons are included for soc1a1 sLudles, language arts,

N

el




#
A

CAREﬁR EDUCATION MODULES

Catalog Number:, 33 .
}. [} 3 [
Source: Mr. Walter G. Tranklin
S (Mr. Douglas Van Benschoten)
' Cortland-Madison BOCES
Clinton Avenue Extension *
‘Cortland, Kew York 13045
607-753-9301

Publication Date: 1974
Number of Items: 47 including the introductory booklet

‘Listing of Ité&s: Introductory Booklet (as titled above)

-
.

Length
(in pages)

. ' - Grade .l
Title Level Related Subjects

L N 4

, !

Giving and Following K-3 Language Ayts i
Directions e ‘ : :

28 .

T

The Story of a Bottle of _Social Sdeiés

Milk: -From Moo to You
What Makes Us Perk: , , Social Studies
fCommunity Helpers

Do Mittens Come From , ‘ Social Studies
Kittens? The Story of - : Science,’ Art
the Wool Making Process Tanguage Arts

Occupations Related to Music
the Railroad T,
7 : .
. |Money Makes Your World ~* Mathematics = .
¥Go Roand - : -5

Career In‘Journdiism— I Language Arts
|Newspaper , ‘ ' : Social-Studies
" Mathematics 5

Come Fly.With Us " .Social Studies °

P

|Come Fly With Us . " Social Studies.




CAREER EDUCATION MODULES ‘(continued)

Page 2

Title

- Grade
Level

" Related Subjects

Length
'(in pages)

‘Famous Americans
‘Plymouth Rock to
‘Tranquility Base

[id

& 5,6

Social Studies
Reading
v

’

53

Autobiography of a Can

s

4-6

-Social Studies

18

——

Mathematics: Metric

'‘Measure ',

/-6

Mathematics

Probabidity and Statistics -
for Lveryday Living

- Pl

SN

Mathematice'

3

Electricity in the Home

oreem
Industgial Arts

Local Government Careers

Social Studies

'Local Court ‘Systems:s
Scales of Justice

Social Studies

Edver tising

Language Arts

Life and the Career Arts

Arte

Cormunity Resources

7-12

S&sial Studies

. Persénal Life Style and

Choice of a Career
H

7-12

Social Studies |
) e

=

iCareer's in Science Through

Genetics
_&

7-12

(

*Science

iLiving Space Affects Each
‘Individual's Life

Y

7-12

Seience

«

! 2
iPaying in Cash

'

L4

7-12

T
Mathematics

Talk Your Way Around
}the World .

7-12

N

Foreign Laﬁguage

» -

*

! + <
ﬁho Does It . _.
How to Do 1t Bett

- 7-12 -

All Subjects and *
Guidance -

<

o i

!Pfofile

Not Given

World of Work

“Noz.Given




. o .
CAREER EDUCATION MODULES Ycontinued)

S

Page 3
‘ . Grade Length
Title . ‘Level ' Related Subjects (in pages)
Politics, Government ] - .8 ' Social Studies 19
and Media Yesterday-Todal Language Arts
‘ * : '
Career Motives 2 718 Social Studies 29
N !
O i \
Careers Through Nuclear L 7-9 * . Science ; 17 ’
Energy T , ' : . -
. 7
Fiber to Fashion Po7-9 ;Home Economics i 14
. * ‘ L\
Total Awargness oT7-9 Not Given . i 27 ’
“ ~ “\ L Aﬁ_‘
|The People's Republi 9 _ Social Studies 15
of China o , \ co
_ |Poorways tg$5uccess ] 9-10 General Business ' 80
Social Studies C - -9-12 Social Studies 84
Money—Méney—ioneyTMoney! 9-12. Mathematics, 22
Sense with Your Cents ' s .
S . = .
Radio Communication . T9-12 7 . Physical Science 8 :
¢ R — —
; Three Dimensional Art 9-12 Art 12
“tand 1ts .Application
Buy YNow - PRay Later! 9-12 . .*Consumer Educatibg*— 11
‘ Business, Law Contracts 9-12 English. | 21
¢ - T Social Studies
Renaissance - Age of B f‘”ib Social Studies - 15
_ ‘|Transition , . , s i
A.Place to Live 10-12 Home Economics , 56
Lo -1 -+ * - Y ~ . ,g,_; .
) Joining Unions -. . 9-12 Not Given: ) 9
. wahgnd Why- [ - o L.
‘» - T ; = = ] ; N
) The! Migrating Peoples. : 11-12 Socigl Studies T,23
[N . ¥ - g . T
¢ U.S. and World Affairs 11-12 7ogial Stgdieg\? ,j 16
- Career Ladder 7~12 I <Not Given - 18

e — "




CAREER EDUCATIOh MODULES (continued)
‘?age 4

-

Description: The 1ntroductory booklet lists and briefly describes
i _ each of thé modules available. Teachers' guides
- 1nclude lesson plans and some student material.
- » ~ », .
Lesson_Plan 'While the.fdrmat for all modules is not identical,

Outline: most of the modules include the following toplcs

v

' Introduction

Topic/Concept

Grade Bevel

Go ls/Objectives - —
Carear Clusters:
Teacher/Student Activitiég\\/
Evaluation

Bibliography Resources
Module Evaluation Form ,

.
— -
. -~




LCAREER CLUSTER PLANNING GUIDES.

( )
Catalog Number:

Source:

Publication Date:

Number of Items:

Lis} of Items:

Length:
4

‘Grade Level:

-+

Descriptioh:

/37

Dr. Clifford N« Crooks - ' o «
* (Mr. James R. Spengler) . - .

Erie BOCES # 1 - ’

455 Cayuga Road, Box' J . °

, Buffalo. New York 142275 - ’ -
716-634-6800 o

- L

July 1974 ' T

two

T

Nagural Resourées.
Health and Welfare

120 pages total

7-9

Tthe gu}

coopera
educati¢

—

that 12-14 year- olde”should seek to answer, lesson
plan format shee and sample leésons, lists of re-
sourcepersons f fdr the cluster area, goal statements
for grades 7, 8 nd 9 _and sample ocggpations inclgg—
ing DOT code numb rs within the cluster area.




<€AREER EDUCATION TEACHERS' GUIDES .-

N

RS
Catalog Number: 51
! ~Dr. Justus ﬁrentice . .
Rockland County BOCES .
. ) © 61 Parrott Road ‘ e
\ . West Nyack,uNew York 10994, .- -
914—623—}828 . s

El
4

‘ Source:

[}
-

Publication’Dite: 1974

Numbér of Ttems: 43
‘ I

List of Items:"

<

. | Grade
-Title . ‘ . Level
—_—e .

Length
(in pages)

\ Fcolog¥for Career ,{:ife

-4

-

7

—_—

Ecology for Career Life’

14

8.

EEolog?ifor Career Life

-
Eco&ogy for Career Life

Department Store T

Kitchen Sink ang th'e Classroon -
s -

Books

-

The Airpérﬁ‘

Measurement and Its Rela-
tfonship to Baking

L]

.People Behind the Scenes a
{ School - ’

A d

‘Life and Werk in Early America,

Cdn T Be A Scieftist? o

e et

e — :
Careers—in-Earth Sciangce .. ¥

.
L4

i Careers~in Astronomy .

' * > =
- The Show Must Go Onl

8 e

B

J




R EDUCATION TEACHERS' GUIDES (continued)

// Length‘

Title . ’ . ' (in pages)
{ . b4 J

ﬁeadlines and Deadlineé‘

Measurement adﬁxit§ Re-
lationship to Vork

‘Safety  and llealth in School
and’ Industry

~

‘Folk and Work Songé in -
| America =

Exploreis:‘An.Introduction

Inventers Who Lead —- .
Careers That Follow

Go Metrics!

WheYe Does All Our Mghey
'Go? . s :

.

v f
Let's 'Go! Travel

\Self.Awarenesé -

The Risé‘qﬁ'American Business

v

Echnomic Awareness

Meteorologist - Rad{o
Station. : '

:(Energy Crisis

Physical Education
and Your Future ,

Maﬁufactuging Technology

Oceanography




., I CaREr LT)’UCALIO\I.,TEACH“RS' GUIDES (continued)
' Page 3 .
* . L4 R Y - - - - M -
. ) - Grade Length
KRS Title | ‘ . Level. ' (in pages)
~ : o S : :
. - L 7
./// ‘ Ears and Careers: A

Listening,Guige

' Banking®: llow Safe is
Your Money? -

. 4

LA Y
Careers in Communications,
. o . ¢ T
- ~—

- - R | Stock Mar/ket‘

Caxeer Opportunitigg, -
‘ Lok Speakers of a Foreign
i » Language - .

, Environmertt Related Careers

> L -

L, '§ | Entering the World of hork
- Fictiéﬁallcharacters:

Values.and Attitudes ..
[} -

\

-Mak{ng Money' With a’
.o W Classroom Store

. ° 2

s

- Meteorologist or Weather
Forecaster ’ .
. . Newscaster and Commentator P 9-12 + =
- M ; N A ,
1 l‘ . * 0
. escription: The items listed above are teachers guides that have -
1 TN, F an introduction ta the wunit along with a series of.
C N ' : lesson plans. Some student materials are included.
) s . . . y -
N Ies$oﬁ Outlime: The for t £Br lesson plans is standard and the
L ‘ R . following topics are included:
3 o N . v .
: : . - i "Name oﬁ~the Uni
’ ‘ ) %§“4/4 Major Aim ..
N e .Grade/Sub}e’ct V .

ﬁObJectlve
- Qpncept
§S-uggested Activity
. e Resources
" , ) -, Evaluition Procedura

’
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ERIC

Aruitoxt provided by Eic:

" NTAGARA MOWAWK'S

Cdtalog Numper:

P

- Source:

L

v ¥

Publicaiion Date:

7’
* Number of Items:

»

Length._

Grade Level

-

Deécription:

) Related ‘Subjects:

A\

62 o

.Dr. Edwin E. Weeks
(Mr. vnai-d L. Stanistreet)
Syracuse City Schools .
409 West Genesee Street !
" Syracuse, ° New York 13202,
315-474- 6031

Not given’ ..
t o

- ene
4 .

'Agﬁ;oxfmately 30;gages-

Not given )
LY . s

. ' .
The "Career Wagon' ‘'seems to be a traveling display
. composed' ‘of several sub- -units. It gives a“descrip-
tion of the ‘displays noting the objectives, metheods
of teach1ng, %rganlzatlon, evaluatlon, spec1a1 know-
ledge and,skills needed, home, school apd community
help, sub;ects used, communications, aigi ﬁfg:;l
‘aids and lesson plans® Brief descriptions and te
' suggestions related to each’ of the specific displays )
are also glven, as well as somé student materials.
.- N oy ;] LT
Axt, mdth anllshvand reading. *




e

i e IR

CatafBé Number:

Source:

'

Publication Dates

1 -~

Number of Items:
[ ] j ~

List of Itémgz

“(Mr.

Edwin E. Weeks . '
Donald Stanistreet)
SyracusesCity Schools

409 West Genesee Street
Syracuse, New York 13202
3¥5-474- 603h

Dr.

Not given

25

L1fe—Centered CurrlculgﬁG An Educatlon for Life

‘(Introductory Booklet)

.E@fe—Centered Curriculym:

-3

&
» B

\

Teachers? Manual

Title

> T
».

Grade-.
" Level

Approximate
- Length

Little People & *
4 R

Lowe;
Primary

(in pdges)

The Family

Lower
Primary

i
The World of Me

- Upper

Primar
' Uppeﬁ' ’

* Primary

“The World of Us. *
- —

Upper =&,
Primary . .,

N
. |__Hometowh Syracuse '
. EANER

i

Leisure. Tine

Upper .
Primary

—e

.
R

Farmoug People as Workers .

_ Lower -,
Intermediate’

Yoy e .
v

Lower’
Intermediate

{-Communications

Syggpugg;Long Ago

Lower !
Intermedlate

Contributions of
Immighants :

Lower .
Intermedgate

—
- ’
e . ¢

People Seek New.Places: .

1

Lower
Ih’t;‘rmediate~

Lo exr
Inter

i e
date g

Rewards of Work

e @




LIFQJCENTERED‘CUBRICULﬁM'(cont%nued)
Page 2V ¢ .

' Approximate
: . Grade Length
Title Level “| (in pages)
Who Am I? Where Am I Mid )
Going? 5 Intermediate 79
North and South of the T, Midly
Bdeer .. : Intermediate
» © Mid .
Let Freedom R1n57 Intermediate
. Mid
From Coas; .to Coast ‘Q Intermedidte "
- s Md "
The Story of Labor Intermediate
' Upper ‘
, The Qtoryﬁof our Country Intermediate -
, ‘Uppar .
World' Communities Intermediate
Growth and Spread of Upper .
" Civilization . Intermediate
i . ~ Upper
Ockuﬁation Clusters Intermediate
g . ; Upper
Economic Challenges. Intermediate,
- . . Upper
The Worjds of Tomorrow " Internfdiate

s

~

The 1ntrodu<tory booklet gives an overview of the
Life-Centered Cupriculum, describes teacher itwvolve-
ment, lists each of .the units avallaize and g1Ves a
brmef descr1pt10n of each unit. The _teachers" manual

"¢ gives en fntroductory/overv1ew statement of the Lifé<
Centered Curriculum as an interdiscpplinary approach,
‘ gives a supmary statement on changing roles in. society;
, has a section dn resource materials (i écluding the

~u L1brary‘Resource quk for ‘the"Life-Centered Curri-
;culum Proggam) and 1iSts compunity resources. to use’
wzﬂh tnﬁ -LifezCenteréd Curricubum, Each of the Curri-

v culum’ guides has teacher and student matérigls in it.
. .




’

-

P e

+

-

‘

) AL - .
LIFE~CENTERID CURRICULUM (continued)
. Page 3 L '

<

..

.

e
[ - -

The format of the unit is consistent and includes the.
following items: h

Purposes

Objectivgs

Resourceé

Topics for Teacher Reference~

Related Challenges or Problems for Students

Achieveménts or Indications of Progress

Activi‘ies/Strateg%gs
. N

—




. (-3 . : '
.} WHAT WOULD IT BE.LIKE IF . . . CHRTSTOPHER COLUMBUS DISGUSSED HIS-QIFE
HIS EXPLORATIONS, HIS DTSCOVERIES WETH YOU X

Catalog MNumber:

Source:

Publicatien Date:

_— ¢ - @

Number of Items:

List of“tems:

Length:

, “»
Grade Level,

Description:

<

77

.Dr. Gordon A. Wheatpn
-(Mr. ‘DonaldiM.. Friedman)
Suffolk BOCES # 3

507 Deer Park Road ,

Dix Hills, New York 11746
51§r549 4900

.1974

two
Yal

“What Would It Be Like 'If

* An Integrat1on -of Self-Awareness Themes "and" urth

Crade Social Stud1es (teachérs' guide)

.89 pages total

Al

v -
Wha& !ould 1t Be Like If . . .-is a stonybook for
"students that 1nc1udes chapters entitled "Prepara-
tion for Life,™ "The Man and His Men," "Leadership
“and Teamwork' and ™Success in the Eyes of the

Beholder." It als¢ has a glossary. .’ !
wl. P ~ &»

Th¢ teachers' guide provides an’introduction to
the upif, a philosophy for .the unit and background
.inforhdtion about gﬁPlorers and settlers, revolctionary--

-leaders, founders of'-a nation-and Westward 5ioneers
Lesson plans‘are npt 1nc1uded
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RESOURCE GUrIDE TO\CQMMERCIALLY PRODUCED CAREER gDUCATION:-TEACHING

Catélog - Number:

N
« . Lo -

.. Source: -

»

Publicat io.sg Datte;
A}

Number of Items:

4

Length:

Description:

.
”~

Mr. Richard D:S*Spérks.
(Mr. John'E. Hogle).
Orl_eansﬂllagara BOC&ES
Salt Works: Road
Medina, ‘IeW\York 14—:1‘03
716 798—48&3

I\ot %wenj,

one

‘ Approxlmagyy 80 paées 5
Thl.: docurfent includes a- 11st of films, fllnstrlp.,, ‘
kit’s, series” and teachers guldcu,. handbooks, -pam-
.phlets and brochures.‘ L e % SR

Each 1tem‘1s hsted 1n thc fel’low ing 'way:-

a;-“.". :

: '\'ane-‘ b'f ‘Ma‘te_,'rihl_ :
-Author- O - s
Publlcation Date - F
-Soutce,. (inclydlng addrgss)
Typ\e@/\ater:.al” ’
_Grdde Levels ..

) C\pst o Y ’

~" "Abstract og, the Conten.

va’luation




Catalog

N -
_Number:

’ V' PREVIEW OF OCCUPATIONAL FILMS

Aruitoxt provided by Eic:
o

Séurce:

-

Publication Date:

..

Number of Items:

Length:

'

< . . L
Description:
. L N

141

J

Dr.*Kenneth E, Ford *
’(Mr? Richard W. Kropat)
Jefferson-Lewis BCCES
_R.D. #1 Outer Arsenal
Watertown, New York
315-788-0400

treet Road’
601

‘ -

1973

one

N

23 pages.

.

This is a listing
‘

of films
Aorlculture .
Clérical
Construction
' Heal
ManuXacturing -
Profe551ona1
_ Service
Transportation
Special

. N

G
.y .

:The dotument includes a lis

tlng of the films, the
.approprlate grade level aqﬂ gives a brlef descrip-
;" “tion of each of the fllmss .

N

v
.
~

.




ERIC

i e
-

CAREER EDUCATION RESOURCE BIBLIOGRAPHY

Catalog Number:

Source: +

Publigatibn Qate;' i

* B
.

Number of Itemss. '

’
.

Lengtb:v

. Description:

’

146

PR
Dr. Nobye J. Givideh
(Mr. Rirt Moore) 7
Putnam—Westchester~BOCES
orthmore Drive
Yorktown-Feights, New York 10598
914—245-2700

-~

J Not g;Ven

4

one

ffvg pages

This is a listing of printed publica;ions related to
career educatipn, . ‘The bibliography includés materials
for teachérs rather than for stidents.
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Aruitoxt provided by Eic:

F
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a

- .
’ * B .

'gatqlog'Numbef:

. . e
{
v+ Source:
.2 “ b

¢

] Nomber of Items:” -

‘ Length:

‘vggi | : \ . Fﬁ»”

~Public§£;onADate:

3 i -

CAREER GUIDANCE NREDS ASSESSMENT OF ROCKLAND COUNTY, NEW YORK : -

- .
[} . ¢

Dr. Justus Prentice

(Dr. Larry W. Aronstein)
Rockdard Gounty BOCES
61 Parrott Road - ..
West Nyack, New Y&rRe.10994
914-623-3828

Sy : ~

L

June 1974 :,

- L]
. J , S
ong °

Abp imately 40 pages . -

. This is a research-reporthof-é needs‘assesément

#onducted ‘in Roekland County,- It includes the
following topics: S

<

&
1

4 -

‘BaékngUnd for the Study . ' . ) ..
Scoﬂe of Problems : : ) cor
Objectives of the Study . ‘ ot

_Procedures - . ., y

« Findings ' N Y :
Recommendations
Research Instruments' ' .

» . .
»
“
»

b




CAREER GUIDANCE AND PLACEMENT IN A CAREER EDUCATION q%%(cRAM

O -
.

Catalog

"Source:

‘ >

Publdcation.Date:

¥, N

Number of Items:
Length:
Grade “Level:

escriptioni,s*
.,

4

&

. .

Lesson Qutline:

e
g

3 / g

N\

«

Dr. Noble J.* Gividen~
(Mr MKirt Noore)
Putnam—Westchester BOCES
Northmore Drlve .

* Yorktown Helghts, ¥ew York 10598
914 245-2700 .

«
p—

I974

! Appgox1mately 80 pages
9-12 4o

of
N -

Thiswis a series of lessga plans appropriate fo .
group guidance  programs. The series primarily +
provides di ectlons for a teacher or dbunéekog but
does contaiﬁ some student matérlals. "The lesson’
‘ Plans -are grouped accordihg to grade leVel. -

9 ARPS
The lesson plan oqtl1ne is standardized and 1nc1udes

the follow1ng topics: . '

3

.

7

Goal

Objective

Preparation
mProcedure -




CAREER GU?DANCE_fN THE CLASSROOM

Catalog Number : 87 .

Source:. Dr. ‘Gordon A. Wheaton
(Mr: Donald M. Friedman)
Suffolk BOCES # 3°° -
507 Deer Park Road .
Dix Hills, New York . ll746
. .51l6- {f9—4900
- Publication Date: Not given

v

Number of Items: one

Length: , - 83'pages
i ' ’ *

Grade'Level: . 7-12
2 .

:o N

» Description: ) This is for a group guldance program. " The
‘ * ‘guide’ includes an intrdduction to career-education
and the role of guidance in career develqpment. It
describes the identification of- ‘student needs for
career guiddnce and the’ group guidance curriculum
unit, The guide also suggests how to use the unit,
. Lesson plans are included for .10 different topics
- and the course can ke spread out over‘lS‘weeks using
one period per week. The document includes a large’
‘number of student handouts and worksheets as.well as
a glossary of ‘terms related to guidance‘and counsel-
ing. = .- ~ ’

- . %
P
t

Lesson Outline3 Lesson plan outlines are standardized and include
: the following topics.

Titlé ‘
Grade Level’
- Time
Objectives
Preparation
Key points .
Learning Activities and Teaching Strategies
Summary ., °

o
»




v
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ERIC

PAruntext providea by enic Jild

/|

P

CAREER EDUCATION: A NEW EDUCATIONAL FOCUS IS NEEDED.

. * L

.

‘Catalog Numbés:

Source: :

101
. yo-

’

o “+
Mr. Walter G. Ffanklin
(Mr. Doyglas Van Benschoten)
Cortland—Madlson BOCES
Clinton Avénue Extension
Cortland, New York 13045 .<. -
607-753-9301

Publication Date: 3 1973

Number of Items:.‘

-

eggkh:.

Déitg?pﬁio@; :
@

. .
oe® -s T N

one

-

;}0 pages

A

< .
ThlS andbook glves a 'genperal overview of a year-
long in-service program for all facult members

N ) .«in pilot schools. It includes an overv w

~

N Y

of cateer. education, introduction to invservice
*education, goals and obJectives of thers in-service
program, schedule, procequre and ‘cost items. -

L4




GUIDELINES FOR THE ORIENTATION AND IMPLEMENTATION OF CAREER EDUCATION

R’ . ‘
\ 7 > ' S
v -

"Catalog Number: - 103 ¢ -

. et
$ e LI }

Source: .. . M. Vﬂames ‘G, Womack
’ ) _(Mr. Bruno 'A. Rodgers)
' Living$§ton BOCES
* Dhackawanna Avenue
“ Mt. Morris,¥New York 14510
716-658-2291 «

~

PublicatigE'Date:j~ Notngiven co

A / : .
! Number pf Items one

ot

;Length: _ - Approximately 110 pageé:‘

Descriptionf .. This is a three-ting notebook that is used for teacher
. in-service programs. . .The notebook is dividdd into
an introduction and four major gections. Als$o included
in the notebook is New York State Position Paper
_#11 entitled "Qccupat10nai~Educat10n and a publica-
" tion from the United States Office of Education en-
. titled ?Career Education.' . i .-
, . .
The iftroduction provides inforgation on how  to
use the notebook. )

. ‘ ] ~
Section IA includes points to-cons der in planning
a career\edUcation workshop, a bank of speakers for
career education’ workshOps and eNaluation instru-
ments ‘to"be usefl in gonjunction ‘with a cayeer educa-
tion workshop- ,including. ‘such items as attitude sur-
veys and workshop evaluation forms. i .

Sectio IB includés ‘a series of origina&ﬁ for trans-

Sample Workshop Agenda 2// A

Objectives- for Cateer: Edugation

Infusion of Career Education -
- Career Education Elements .and Themes
" Career Development Concepts

Career Clusters

Levels of Learning,

Examples of WOrkshop Evaluations




b4

> C TFhlATlOD ANQ IN“LEMFNTATléN CF CARITR EDUCATION
f(contlnued)

. . ° / ’
' . £, J .

. Part II is on commercial audio-visual matermals. .
1t includes a description of the section, a sample
letter x€questing materials, a prev1ew format and
a summary of the materi ls rated by teachers. .

. / '
Part TIT is Trelated ‘to; community fesources. It
includes general comménts on community resourceg, a
sawple questionnaire [for parents, a sample Juestion-
naire ‘for employees/ mﬁloyers, a section on the
evelopment of community resources, field t®ip sug-~s
restions, a section on 1nte*v1eying .and"a PTA )

fevaluatioﬁ sheet.

| Part IV is concerned wlth currlculum gu1des. It

Jincludes material on levels of leainlng, componedts

of’a career educatlon module, act1v1t1és for 1ncréas—
. ing stludent Invglvement -a module checkllst dhd ¢

samples of, ]e7é3?_plans developed by local teachers.

/

/
/

LN
.

24
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EDUCATION IN-SERVICE: COURSE
Tr—

,\\\

,qualog Nﬁmier;\\ 1§7: _-°

"‘Source: \ Dr..Joseoh ROblt&ille
. - (Dr. Leo and Fintzy)
Yonkers CLty School District
+ 145 Palmer ‘Road ) .
Yonkers, New York 10701 L
916;293—4567 %

. Puﬂ?gfztion Date: .Not given

-

‘Number of Items: Ong ,

. -

ﬁength: ) ) 205 pages -
o

1 4

_ Description: This document contains a compilaclon of 1nformat10n
' drawn from a‘wide varleﬂy of spurces that would be ,
Y ) L useful to give'to. teachers durlng a career education
1n—serv1ce course. The document is d1v1ded into seven
sections that gorrespond ‘roughly to the f0110w1,g
topics:, .. B ‘.
[} - R . ., , " . v
An Overview and Introduction to Career Education
Clustering of Career Education Goals and .
Objectiwves and Occupations o
Suggestions on Infusing Career Echation,in;o/¢\\
. the Curriculuh s e
Suggestions on Selecting: «and haking ﬁéala for
Career Educatlon °
Attivities and Strategles for Values Clariflcatlon
Information on Stereotyplng )
Involélng Compunity Resources in Career Education

FRIC - | o T 1
EEERmEE o, - v f . : . ) : .

R




-HOW'TO SERIES Iy CAREER'EDUCATION
. 4

Catalog Number: . 109

Source:,. _ . Mr. Marvif Feldmanvrl_
(Mr. Jack* Surra)
.Fasnaon Institute of Technology
27 West 27th S&reet
'Xew York, Mew York. 10601
212-760-763%6

[IRY

Publication Date: 1974 '
/ 1
Humber ,of Items: eight < C .
Iy % . L, .
List of Items: low to Administex Career’ Iducation in Youyp School,
' How to ELstablish a School- Career Education Team
How to Give an Orientation to Career Education
How to Develop and Use Communlty Based Resources
How to Infuse Careér Educatlon 1nto the Currlculum
. How to
fiow to Develop a L1brar1an s Role in Career Educatlon
How to Develop a uchool Plan -

.

AN

Length: ’ . Apﬁrqximately 225 pages.

. . *
Description: " This series pives very detailed: stép~by step %
’ ‘ deggrlptlons of how to implement varioys, aspects of *
carter edycation, This, series would be uséful in
wotkshops, for-‘school staff membets %ho are, in,the
beginning stages .of implementing career educatlon
“ In addition to the detailed descriptions, the Series
gontains SLgLestJonsﬂfor workshop ‘activities  and .
workshops. The serjes has information for every
‘staff membher in a sgbool. . .

r A
i e
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. -
Catalog humber’/gi"121 - . LI

Source: « Dr. Léslie Distin
' (Mr. Farle S. Spaar)
Broore ~-Tioga BOCES~
P.®. Box 1450 , A
Binghamton, New YorR/' 13905
. 607 779*9301 .
Publlcatlon Date:- *Not ngen - “ Jl
Number of itens:;_ #x
List of Items: , ~ Booklet (as’titled above; "With the four following forms
- inserted) i ' RS

v

Personnel Resources Survey Form .. =® '
*# Tours and Occupational Field Tribs Surveyhform )
- Career Reference Material Reference\Survey Form
Cooperative Work Exper%ence Positlons Survey Form
_. . - . . '.gg)- e .
‘Length: . Approximately 20 paé}s » . -

. ? ’ 5

h >

.

Description: T The booklet 1ntroduces career education to businesses ‘on
. o - behalf of -the Board of Cooperative Educational .Services
. — and the Chamber of 'Commerce. I¢ answers such questioms
. as "VWhat is career education9" "What community resources
- ate needed by the schools?".  "How does -the community
- participate in. careéer educatlon7" "How will cemmunity
resources be‘scheduled7" "Who absorbs the costs invqlved
in the use’ of community resources®” and ,"What obliga—
__tldhs do firms and employees incur. by volunteering for
— this community involvement program?'  The booklet * gives
1nstructions on ‘how to fill out the various survey forms
= d describes the several categories of community
tdgources including, classroom discussion leaders, at-
work. discussion leaders, work exploration adv1sors,
— reference materials industry tours .and occupational’
field trlps and cooperative work ‘experience positions.
— The booklet includes viswal examples of completed
inventory forms and sample lists of occupations in each
resource category with the DOT code number, &




HOW TO USE EMPLOYER RESOURCES INVENTORY, 157475
‘Catﬁlog_Numﬁer: 122 .
_Soufkee: , Yy Dr. Leslie Distin
: > % (Mr. Earle S. Spaar)
. Broome-Tiogg BOCES
. P. 0. Box 1450 " ° :
Binghamton,* New York 13905
. ,607-729-9301

- .
[y

-

- Publi¢ation Date: 1974

' Nygmber of Items: . five LY .
.Sy o - ' . .
List of Items: = Booklet (as titled above, with the four following forms
ipserted)
Employer Resources Inventory Request Foxm
, Form to Confirm Community Resourge Scheduled (school)

Forn to Confirm Communi'ty Resource Scheduled 7
(busiress) - o | .
Form to Indicate Requést has'Not Been FulfiIléd .5

15 pages, plus forms - . .

S

The booklet introduces educators to the communlty
resource data bank and agscciated services. It describes
the various types of commurniity resources available ~ °
‘1nc1ud1ng classroom discussion 1eaders, at-work dis-
cussion leaders, work exploration stations, industry’ .
plant/office teurs, occupational field trips_.and co- '
operative work experience positlons The geographlc
_area of the resource, the grade fevels to which the
resource.will available, any restrictions placed ypon -
student part;cipatlon, request procedures, the. occupa—
tions ‘available and whom to gontact for additional
1nformat10n are included.. The’booklet also Has a list
of’ occupations in which resources are available with
theit DOT ‘code number. The booklet also glves 111us- .

"trated samples of completed forms. ({ .

- 3




Catalog Number: . 123

~

<, .

Source: Dr. Freeman Van Wicker
(Wr. Gerald R, Griffith) - -
Chenango-Delaware—Arco BOCES: -
Chenango Area Lducation Center
R.D. #3 - < ..
Norwich, New York 13815 .
607- 334 27271

Publication Date: Mot given
4

.
!

Number of Items: ong

Length: ffbe pages

Description: - This document degcribes the how and why of field
visitations It introduces field visits, gives

hints on p]ar}ung ghe career field visit for ae« °
Specific purpgse and how career field v1s1ts tan ,
be plarnned. for students at various stages of develop- -
‘ment. It g:vée techniques for preparation, including

' pre~tour pre;aratlon checking for details, follow-
up activities for students and staff members career
field trip evaluatlong.

Aruitoxt provided by Eic:

.




Aruitoxt provided by Eic
&

>

e *

aCONNUNITY RESQBRCES FOR kESTCHEQlIR AND PUTNAM COUT?ZES 1975 '

Catalog Nu‘g;r.(

Squrce:
P

b

Publication Date;

Numbe; of ftemsg

kS

<
s~Length:

-

Description:

-

2 . . Sy
, .

[4 ‘ f
Dr. Charles L. Davis ) X
_(Dr. Ronald Fleming) - )
Qpeene—Delaware Schoharle Otsego&#Q BOCES
Rexwere pPark™" »
Stamford ' New York 12167 ’
607-652-7531 - ' :

1975

‘one

92 pages %
This document includes a*section on how to use community
resources.in the classroom 'and a listing of specific.
companies within each of/se¢pra1 career cluétéqi. - The .
clusters elnthded are
" Agri-Business
®  Communicatjons
Cons{;uctlon 1
Consumer and Homemaking
Environment o
Fine Arts
Health
bhnufacturing4
Marine Science.’
Marketing andlestributlon
Personal Servicese :
Public Services L
Recreation and Hospltalxty
'TranSportatlon t
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{CA&EER EDUCATION. NEWS

,Catalog Number: 111 -

-

" Source: . . .Dr. Leslie Distin
. (ffr. Earle S. Spaar)
Brpome-Tioga BOCES
P.0. Box 1450 *. .
Bingtfamton, New York 13905
607-729-9301 .

Publication Date: , lMpnthly © -\

B

PR

Mumber Sf Ifems:® : . One per month
3 . ™

" Length: - . four pages per issue

-
- — . — A - -~
Descripti ﬁ?\ This newsletter deals with informdtion about career
= « aducatien in-Broome, Delaware and Tioga Counties.
Tépics, noted in the two issues examined included
' information about special projects various districts
are jnvolved in, steering and advisory pommittees,
-,> in-service programs in career education, career
,edgcét;on products that are available and.generai
information about career education,’

Aruitoxt provided by Eic: . . LS - -

-
2
"
- ! o ( . . 3
‘ -~ - o .’ . i . ¥
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CAREER EDUCATION NEWS
. Vi
Catalog Number: 112 ‘
. Al

\

Source: Dr. .Freeman Van Wicker

) * (Mr. Gerald R. . Griffith) ' -

8 Chenéngo—Delaware—Arco BOCES -
Chenango Area Educatlonal Cehter
R.D. #3 o Y
Norwich, New York 13815 ’
607-334-2771 ~

3pbliqétibn Date: Monthly

Number of “%tems* one per ™ nth

v

Length: four pages each”issue

Description: This is a newsletter deéliné with the career education
© o _ activities in Delaware-Chenango-Madisofy-Otsego Counties
_‘TOplcs included in the newsletter issue reviewed

‘included career educatlon products avallable, career
education and\career guidance workshops, ‘career .
edgcatlon activities and special projects at various
schools  and school districts, and caréer edudation
activities of various individual staff member“\wrthln
schools and school districts.

.

s\ -~

PR A v ext provided by R




Aruitoxt provided by Eic:

S~

4 -

CAREER EDUCATION CENTER NEWSLETTER-

Catalog Number:
L 4

Source:

Publication Date:

Humber of ltems:
Length:

Description:”

-

/

114

Mr. James G. Womack

(Mr. Bruno A. Rodgers)
Liv1ngston-BOChS -
Lackawanna Avenue
Mt..Morris, New York 14510°
716-658-2291

"Quarterly

>

one per quarter

four pages each issue

This quarterly. newsletter‘includks information ab0utm
career education in_fhe Livingston area._ From the
issue reviewed,. t0p1c§*included 1nf0rmat10n about
in-service programs, progects'by-eﬂhools and indivi-
duals within the area and ‘general mlscelLaneous
information, about career education. "




Catang Numb;r:
. #.
Source:

. RFGION SEVEN CAREIR

v

FAUCATIUN NEWSLETTER -

116 -

¥

Dr. F. Donald Myers

—

Frederick Morag)/‘—\~

. - i , ~
Publidcation Date: épproximately-four times . per year
o ’ v _!:

- » Number of Items: one per quarter

[

~ 4 ' h .
, _Length: four pages each issue - \§¥'
. Description: This is a newsletter that includes informition about
- ' career education activities within local schools and
classrooms, information about interesting audi®/visual
] ) L. materials and. ‘careerreducation projects throughout
. . ". - the state of New York as well as nationally.

. . e v, . S ‘
A - . .
5 -

: , . >
:\‘ o ) . ) ' ’ ’ X \

ERIC

Aruitoxt provided by Eic:
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e
Catalog Number:

Source:

-

. Publicatjon Date:

Number qf.ItémsE
Length:

Description:

ERIC

Aruitoxt provided by Eic:

ATTITUDINAL SURVEY TOWARDS CAREER EDUCATION

160

Mr. James GA/Wgﬁéck

(Mr. Brupo X. Rodgers) =
Livingston BOCES
Lackawanna Avenue

Mt, Morris, New York 14510
716-658-2291 -

Not given

ore

.

10 pages : ‘\

This questicnnaire deals with care®r education
orinions and attitudeé'ip»genera]<ﬁé well as specific
career educatien concepts. \\- ’

e - >
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& - ' .

REPORT OF RESULTS OF CAREER IDUCATION SURVFYs -~

N

. Catalog Number: - 165 - '
' Source: ﬁ‘ Dr. Joseph Robitaille
- . . ~ (Dr. Leonard Fintzy) :

) c Yonkers City School District
145 Palmer Road
Yonkers, New York 10701
914-963-=4567

, Publication, Date: January 1974
Number of Items: “She
’ . ’ R : - -
Length: four pages . ) .
’ : 4 ‘ .
. Descriptign: ’ This item reports the results of a career education

. . . attitude and opinion survey of staff members'in the
district.

N PN \
- (- .
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Aruitoxt provided by Eic:

3 5 - :
PRCJECT EVALUATION PROCFDURES AND INSTRUMENTS-

s Catalog ¥umber:

‘

Scurce:

-

. ~
Publication Date:
< . -

Number of Items:

Ay

“List of ltems:

_~Lghgtﬁf

Description:

.A

‘Career Education Tests for .Grade 3’

‘mation about tegcher attitudes rel

. X
183

Dr. Josegh/Rbbitaille

(Dr. Leonard Fintzy)

Yorkers City School District
145 PalmeraRqed .

Yonkers, Néw-York 10701L° .
G14-963-4567 ¢ - .
Mot given )

si - Q

Career Fducation Survey "
Questionnaire onh Career Fducation in’ Yonkers
Career Education Tests ‘fgr Grade 1

13
Career Iducation Tests for Cxade 5
Teadher[ﬁ@udegt Questicnnaire

N . I3 . ] . . ‘ .
Approximately 35 pages . P

Tbié.set of instruments was.used to collect infor-

to career
education as well as teacher invel}vement im the career
education project.. The instruments :also cdllect data
regarding student kpawledg¢e in ggades 1; 3 and 5 aboutf
career education concepts. The flinal ingtrument -
collécts data about teachers' b¥ckgro “as well as
the backgrounds of students.who were sted in_ the_
program.




Aruitoxt provided by Eic:

EVALUATION REACTION FORM FOR CAREER FDUCARION MODULES
_RI DUCA! PULE

.. . & -
.

\ Catalég Number.:_ 194 e

Source: « +  Mr. Walter C. Franklirt
‘. .- (Mr. Douglas Van ABenschdten)
- Cortland-Madison BOCES -~
-Clin#®n Avenue Exténsion, <
Cortland, New York 13045
6Q7-753-9301 >

~

Publication Date: ‘Mot givén

Number of“Items: - _one .
L ‘ : y
Irength: ) \five.pages . “I . %:‘ o
Des'cri-ptfon:‘ The first part of this form asks fors résponses to
questions relating to the_quality%f the career ’
tducation modules on a 1-4 scale. The, second part
. asks for 'information on: the meed for revisioh s well
.as for student react‘xfﬁ to the use of the modules
in 'the classroor ¢ . - s

v




CAREER EDUCATION

Catalog Number: 213

/ :
Sowrce: l Dr. Clifford N. Crooksav
. (Mr > James R. Spengler). .
Erie BOCES #1 ,
455 Cayuga Road, Box J
Rffalo, New York 14225
716-634-6800 .

.

"Publfication Date: . Not given

. . d .

ﬁumbenkgf Ttems: oné

Length: - seven pages . |
Description: Thifs questionnairegfollects information, that will be
‘ useful to career education staff in the .development .

. /

and’design of workshops. .

. . . . o
ERIC, ° o ) N .. . y

. ¥ ‘ R .
s . - . A

.
- ~ . . . . - . .




AY EVALYATTON SPRVEY

Catalog dumber: 7 217

Source. | Dx .&eeman Van Wicker .

’ L) Qir'Wserald R.'Griffith)
Chenango-Delaware-Arco BOCES

- Chlsnango K?eﬁ Educational Center

<« R.D. #3 . | : N
Norwich, New York 13815\\//’
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